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About the Author 

Rebel with a Calling 

 

rom 2020 to 2022, David and Jean Angeron, founders of John 
Melvin University, witnessed firsthand the growing crisis in 

American higher education. As parents of three students enrolled 
in “highly accredited” universities across the country, they expected 
academic excellence and intellectual growth. What they 
encountered instead was deeply disturbing—an environment where 
faith was marginalized, political agendas were prioritized, and 
independent thinking was discouraged. 

Their children weren’t receiving a quality education. They were 
being pushed away from their religious values and funneled into 
ideological conformity. 

Refusing to stand by, David and Jean took matters into their 
own hands. They founded John Melvin University—a high-quality 
Christian institution built on the belief that students should be 

F 
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taught *how* to think, not *what* to think. At John Melvin 
University, education is rooted in truth, grounded in faith, and 
focused on preparing students for real-world careers with problem-
solving skills and moral clarity. 

Author David Angeron has always carried a rebellious spirit—
especially when told he couldn’t do something or when pressured 
to conform. So when someone said, “You can’t start a university,” 
he didn’t argue—he took action. Driven by a higher calling to make 
a lasting impact in higher education, he immediately hired a law firm 
and consulting group and set out to defy the odds. He succeeded—
not by following convention, but by challenging it.  

Angeron draws a clear distinction between rules and standards: 
rules are designed to control, while standards are meant to inspire. 
He believes that many people, especially independent thinkers, 
resist rigid rules and mandates yet excel when held to high 
standards. His educational philosophy is simple but powerful: don’t 
force ideology—set expectations that empower. Build universities 
not around politics but around purpose. Create programs that are 
so dynamic and meaningful that students want to rise to the 
challenge and become leaders who positively influence the world. 

In *The Crisis on Campus*, David Angeron sounds the alarm 
and lays out a bold, practical roadmap for restoring higher 
education’s true purpose. This book is a must-read for parents, 
educators, and students who believe college should be a place of 
learning—not indoctrination. 
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Introduction 

The Crisis on Campus 

 

Why This Book Was Written 

lthough the issues addressed in this book were a driving force 
behind the founding of John Melvin University, this book is 

not intended as a promotional or recruitment tool for our 
institution. Instead, it was written to inform and empower students 
and parents about the current landscape of higher education across 
the United States. The goal is to help families make informed, well-
researched decisions before making a significant investment in a 
college education. This book does not generalize all colleges and 
universities. Many institutions remain committed to their core 
mission of providing purpose-driven, high-quality education that 
prepares students for life beyond graduation. However, based on 
my personal experience while earning a master’s degree, my 
children’s more recent college experiences, and the growing 
number of students and parents expressing dissatisfaction and 

A 
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transferring from institutions nationwide, a troubling pattern has 
emerged.  

In the mid-1990s, I attended a Division I accredited university 
and received a strong, politically neutral education that prepared me 
well for my career. Discussions on politics were present in classes 
like history, but they never felt coercive or intimidating. 
Unfortunately, 25 years later, my daughter attended the same 
university and was met with a very different environment—one 
where political agendas were imposed and unethical practices were 
prevalent. It was disheartening to see my alma mater, which I once 
proudly supported, fall short in its education and protection of the 
next generation of students. 

This book isn’t an attack on education. It is a defense of it. This 
book isn’t anti-college. It’s pro-education. It’s for people who love 
learning and believe in the power of knowledge. However, it’s also 
a warning: if we don’t fix what’s broken in higher education, we risk 
losing something essential. 

In the chapters ahead, we’ll look at how things got this way, 
what’s happening now, and what we can do to change it. We’ll 
discuss how schools have become so politicized, the impact on 
students, and how parents, teachers, and leaders can help turn 
things around. 
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Let’s Talk About What’s Happening in Colleges 
Today 

A troubling phenomenon is occurring at many colleges across 
America. Colleges used to be places where students could explore 
new ideas, hear diverse opinions, and learn how to think critically 
and independently. But that’s changing. Today, too many colleges 
have become places where only specific ideas are allowed—and if 
you disagree, you might get shut down or even punished for it. 

That’s a serious problem. College is supposed to be a place for 
learning, not a place where everyone is forced to think the same 
way. Yet more and more, we’re seeing schools push one point of 
view while discouraging open discussion. Students, professors, and 
even parents are starting to notice—and they’re worried. 

This isn’t just an opinion. It’s something thousands of people 
are experiencing. Many students are afraid to speak up in class. 
Professors are being told what they can and can’t say. And instead 
of learning how to think, students are being told what to think. 
That’s not education. That’s indoctrination. And it’s hurting 
everyone involved. 

What’s Changing in the Classroom? 

Classrooms used to be exciting places. Students would debate 
ideas, challenge each other, and grow from the experience. 
Professors encouraged curiosity and critical thinking. However, 
that kind of open learning is now fading away. 



The Crisis on Campus 

6 

Today, many students feel compelled to remain quiet to avoid 
being judged or punished. They’re worried about saying the 
“wrong” thing. Some professors feel the same pressure—they 
might avoid teaching specific topics or sharing their honest 
opinions. This creates a culture where students aren’t being 
stretched—they’re being shaped to fit a mold. 

So what’s causing this change? A few things: 

♦ Politics: Colleges are becoming increasingly politicized, 
with specific ideas being promoted while others are 
overlooked. 

♦ Identity politics: People are often grouped by race, 
gender, or other labels and are expected to think and act 
a certain way. 

♦ Enormous bureaucracy: College administrations have 
grown large and cautious. They want to avoid 
controversy, so they avoid open debate. 

♦ A “customer mindset”: Some colleges now treat 
students like paying customers, not like scholars. That 
means they focus on keeping students happy—even if 
that means avoiding complex topics. 

The result? Students aren’t being challenged. They’re not 
learning how to handle disagreements. And they’re not getting the 
kind of education that prepares them for life. 

 



The Crisis On Campus 

7 

What Role Do Professors and Colleges Play? 

Suppose a college professor believes it’s important to share their 
political affiliation with students. In that case, likely, they’re not 
focusing on their primary role as an educator. When I was earning 
my master’s degree, several instructors openly supported a 
particular political party. They made it evident that students who 
disagreed were unwelcome—sometimes even mocked or penalized. 
One professor claimed on the first day of class that she didn’t care 
what political party her students supported and promised to keep 
politics out of the classroom. However, her weekly assignments 
told a different story. Each week, we were required to read and 
summarize one article from a list she provided—but every article 
consistently praised one political party and president while harshly 
criticizing the other. Despite claiming to avoid politics, she used 
coursework to push a specific agenda and subtly influence student 
beliefs. 

There are still many excellent professors who genuinely care 
about their students and encourage them to think critically. 
However, some view teaching as a means to promote their views. 
They may believe they’re helping—but if they only share one side 
of an issue, they’re not assisting students in their growth. 

Colleges themselves are also part of the problem. Some are so 
afraid of bad publicity or lawsuits that they avoid tough 
conversations altogether. Instead of protecting the freedom to ask 
questions and explore ideas, they create rules that limit what can be 
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said. In these environments, even honest disagreement can be 
perceived as a threat. 

What Does This Mean for Students? 

Most parents send their kids to college, hoping they’ll become 
more thoughtful, mature, and well-rounded. But instead, many 
students come home more anxious, more closed-minded, and less 
prepared for the real world. They’ve learned to avoid tough 
conversations, not face them. 

Many students struggle to understand how to respond to 
opinions they disagree with. They label opposing views as 
“dangerous” or “offensive” and shut them down instead of 
engaging in a discussion. That’s not how you grow. And it’s not 
how you succeed in life or a job. 

This is a significant development—not just for students but for 
the entire country. Democracy only works when people know how 
to think for themselves, speak respectfully, and work through 
differences. If our colleges don’t teach those skills, the whole 
country pays the price. 

What About Safe Spaces and Comfort Culture? 

The concept of “safe spaces” originated with good intentions—
to support students who felt left out or discriminated against. 
However, on many campuses, it has gone too far. Now, “safe 
spaces” are often used to avoid hearing uncomfortable truths or 
new ideas. That’s a problem. 
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Real learning happens when we’re stretched, challenged, and 
even uncomfortable at times. Shielding students from tough 
conversations may seem kind in the short term, but in the long run, 
it ultimately harms them. Life isn’t a safe space. The workplace isn’t 
either. Students need to learn how to face challenges rather than 
hide from them. 

What Is Cancel Culture and Why Is It a Problem? 

“Cancel culture” means that people get punished—sometimes 
severely—for saying something others don’t like. And it’s 
happening more and more in colleges. 

Students and professors have lost scholarships, jobs, or social 
standing just for expressing different opinions. Even when those 
opinions are respectful and well-reasoned, they’re still treated like 
threats. 

This creates fear. People stop asking questions. They stop 
exploring new ideas. They say what they’re supposed to say—and 
that’s the opposite of education. 

Universities should be places where people can hear all sides of 
an issue. Speakers with controversial views are invited to share their 
thoughts—not shouted down or banned, where students are taught 
how to respond with facts, not outrage. 

If colleges can’t model that kind of behavior, how can we expect 
the rest of society to do it? 
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Why This Affects Everyone 

What happens in college doesn’t stay in college. Students take 
the habits and attitudes they learn on campus into their jobs, their 
communities, and the rest of their lives. If they’ve been taught to 
silence others or fear disagreement, that’s how they’ll act in the real 
world. 

We’re already seeing the effects: news full of outrage, politics 
full of division, and people who won’t listen to each other. If we 
want a better future, we need to fix how we educate young 
people—starting now. 

A Call to Action—for Everyone 

To parents: 

Ask hard questions. Find out what your child is being taught. 
Don’t just look at rankings—look at values. Support colleges that 
support authentic learning. 

To students: 

Be brave. Don’t just repeat what others say. Ask questions. Read 
things you disagree with. Learn how to think, not just what to think. 

To professors: 

Teach honestly. Encourage debate. Respect your students’ right 
to disagree—and help them grow by facing new ideas. 
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To college leaders: 

Stand up for free speech. Protect your students and faculty from 
pressure to conform. Focus on truth, not trends. 

To everyone else: 

Remember that education shapes our entire society. Support 
schools that prioritize genuine learning. Vote for policies that 
protect freedom of thought. 

Let’s Rebuild Higher Education 

College shouldn’t be a bubble—it should be a bridge. A bridge 
to understanding. A bridge to a better future. 

We can still fix this. We can create colleges where learning is 
real, where ideas are challenged, and where students become strong, 
thoughtful adults. 

The problem is serious—but so is the opportunity. Let this 
book be the beginning of a better path. Let it start conversations, 
spark change, and bring education back to what it’s meant to be. 

Let education be education again. 
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Where Education Went 
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Chapter 1 
The Mission of Higher 

Education 

 

or centuries, colleges and universities have stood as 
cornerstones of intellectual development and cultural 

progress. From the ancient academies of Greece to the medieval 
universities of Europe, and now to the sprawling campuses across 
the United States and around the world, institutions of higher 
education have been designed not only to dispense information or 
award degrees—but to elevate the human mind and spirit. The 
mission of higher education has always reached far beyond 
vocational training. Its deeper purpose is to help individuals grow 
intellectually, morally, and socially, preparing them to contribute 
meaningfully to their communities and the broader world. 

 

F 



Where Education Went Off Course 

16 

A Foundation Rooted in Intellectual Tradition 

The classical approach to education, which served as the 
foundation for modern universities, emphasized the liberal arts—
disciplines that cultivated broad thinking, analytical reasoning, and 
eloquent communication. This classical curriculum included 
grammar, logic, rhetoric, arithmetic, geometry, music, and 
astronomy. These subjects were not chosen randomly. Each one 
was believed to develop a different dimension of the human 
intellect. 

Grammar taught students the structure of language and 
communication. Logic trains the mind to reason clearly and identify 
fallacies. Rhetoric honed the ability to express ideas persuasively 
and respectfully. Arithmetic and geometry provided the tools for 
quantitative analysis. At the same time, music and astronomy 
cultivated an appreciation for order, harmony, and the vastness of 
the universe. 

The goal of such an education was not ideological—it was 
personal, philosophical, and holistic. Education was about forming 
the whole person, shaping both intellect and character. Students 
emerged from this model not just knowledgeable but wise, not only 
informed but thoughtful. 
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The Shift Toward Specialization and Career 
Preparation 

As societies industrialized and economies grew more complex, 
higher education naturally evolved to meet new demands. The rise 
of professional schools in fields such as law, medicine, engineering, 
and business reflected a genuine need for specialized knowledge. In 
America, particularly after World War II, the GI Bill made college 
more accessible than ever, and institutions expanded to 
accommodate a wider array of academic programs and career-
oriented majors. 

This democratization of higher education was, in many ways, a 
triumph. Millions of people gained access to opportunities that had 
previously been reserved for the elite. Colleges helped propel 
generations into the middle class, sparked innovation in science and 
technology, and became engines of economic mobility. 

However, with this shift came a narrowing of vision. As 
universities prioritized career readiness and technical skill 
development, the broader mission of personal and intellectual 
growth often took a back seat. Students began to view college 
primarily as a transactional experience—a means to secure a job—
rather than a transformative one. Degrees became credentials rather 
than milestones in a lifelong journey of learning. 
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The Cost of Losing the Bigger Picture 

This narrowing of purpose has led to a series of unintended 
consequences. While many students graduate with job-ready skills, 
too many leave without having developed the ability to think 
critically, communicate clearly, or wrestle with complex ethical 
questions. Employers frequently report that new graduates are 
technically competent but struggle with problem-solving, 
teamwork, and adaptability. 

In addition, by reducing education to a mere job pipeline, we 
rob it of its capacity to inspire and motivate. Students should leave 
college not just with a skill set but with a sense of purpose and a 
framework for understanding the world and their place in it. They 
should be equipped not only to do so but to be—leaders, citizens, 
and contributors to a shared civic life. 

The Rise of Ideological Conformity 

In recent decades, another trend has emerged that poses a 
serious threat to the mission of higher education: the rise of 
ideological conformity. Many universities that once championed 
free inquiry and the open exchange of ideas now find themselves 
criticized for promoting uniformity of thought. While every 
institution has its own culture and set of values, the best universities 
provide space for dissent and diversity. 

Unfortunately, today’s academic climate often discourages these 
things. Professors and students alike report feeling pressured to 
adopt particular viewpoints or to stay silent on controversial issues. 
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Guest speakers are disinvited. Debates are shut down. Students 
who express dissenting opinions may face social exclusion or 
academic penalties. What should be a vibrant intellectual 
community becomes a minefield of ideological taboos. 

This trend undermines the very essence of education. If 
students are only exposed to ideas they already agree with—or are 
told what to think rather than how to think—they are not being 
educated. They are being indoctrinated. 

Rediscovering the True Purpose of Education 

Education should awaken curiosity. It should stretch the mind, 
challenge assumptions, and cultivate a deep love of truth. It should 
give students the tools to explore the world and the wisdom to 
navigate it. The mission of higher education must be rooted in the 
pursuit of truth, not the enforcement of dogma. 

To fulfill this mission, colleges must recommit to a few essential 
principles: 

1. Intellectual Diversity 

Universities must actively foster a culture that welcomes and 
respects diverse perspectives. This doesn’t mean tolerating hate or 
misinformation—but it does mean making space for different 
viewpoints, even when they are unpopular. Students grow when 
they are forced to grapple with challenging ideas and defend their 
beliefs against legitimate critique. 
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2. Open Dialogue 

Colleges should foster an environment of civil discourse. 
Students should be encouraged to listen as much as they speak, to 
understand before they argue, and to disagree without 
dehumanizing others. Open dialogue is the crucible in which real 
understanding is forged. 

3. Critical Thinking 

Every subject—from engineering to English literature—should 
include the development of critical thinking skills. Students must 
learn to assess evidence, recognize bias (including their own), and 
construct logical arguments. This is not a soft skill—it’s a survival 
skill in the information age. 

4. Integrative Learning 

Higher education should help students connect knowledge 
across disciplines. The best solutions often arise at the intersections 
of different fields. A well-rounded education provides the flexibility 
and creativity necessary to address complex, real-world problems. 

5. Moral and Civic Responsibility 

Education must also address questions of ethics, responsibility, 
and citizenship. We do not live in isolation. The decisions we make 
affect others. Colleges should help students develop not only 
knowledge but also character—instilling virtues such as honesty, 
humility, and compassion. 
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Rebuilding the Culture of Higher Education 

To return to its true mission, higher education needs not just 
curriculum reform but cultural renewal. We need to reframe college 
not as a customer service experience but as a calling. We must 
remind students that their education is not just for their benefit but 
also for the benefit of society. 

This means hiring faculty who value teaching as much as 
research, creating campus cultures that prioritize substance over 
slogans, and establishing institutional structures that safeguard 
academic freedom rather than political convenience. It also means 
engaging alumni, donors, and parents in the mission—not just as 
financial supporters but as stakeholders in the values the institution 
upholds. 

It means designing courses that are rigorous, relevant, and 
reflective of a commitment to truth. It means evaluating students 
not just on their ability to memorize facts but on their capacity to 
apply knowledge with integrity. And it means holding institutions 
accountable to their stated mission—not just through rankings and 
job placement statistics, but through long-term outcomes that 
reflect deep learning and genuine growth. 

Higher Education’s Role in Society 

Why does all this matter? Because higher education doesn’t just 
serve individuals—it serves the public good. Universities shape the 
future workforce, the next generation of leaders, the stewards of 
democracy. When higher education fails, we all pay the price. When 
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it succeeds, the benefits ripple outward—through stronger 
communities, better governance, more innovative industries, and a 
more informed and engaged citizenry. 

We need doctors who are not just skilled but ethical. We need 
engineers who are not just competent but creative. We need 
teachers who are not just knowledgeable but compassionate. We 
need citizens who can think independently, understand complexity, 
and collaborate with others to solve shared problems. Higher 
education has the potential to cultivate all of these—and more—if 
we let it. 

A Vision for the Future 

Reclaiming the mission of higher education is not a nostalgic 
retreat—it’s a bold advance. It means embracing both tradition and 
innovation. It means honoring the past while preparing for the 
future. It means recognizing that education is not merely 
preparation for life—it is life. The classroom should not be a retreat 
from reality but a training ground for it. 

The road forward will not be easy. Change never is. But the 
alternative—drift, decay, and disillusionment—is far worse. We 
owe it to our students and to the society they will shape to restore 
higher education to its rightful purpose. 

Let us rebuild colleges and universities that are worthy of the 
trust and investment we place in them. Let us create institutions 
that challenge and nurture, that teach students not what to think 
but how to think. Let us ensure that every graduate leaves not just 
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with a diploma but with a mind sharpened, a heart inspired, and a 
spirit ready to serve. 

Only then will we fulfill the true mission of higher education. 
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Chapter 2 
The Rise of Campus Activism 

 

ollege campuses have long served as crucibles for change—
places where young people, newly encountering a broader 

world, ignite movements that resonate far beyond the ivy-covered 
walls of academia. From anti-war protests to calls for civil rights, 
students have historically stood at the vanguard of progress, 
passionately fighting for justice and equity. Their activism, born of 
conviction and curiosity, helped rewrite laws, reform institutions, 
and transform society’s conscience. 

This history is worth celebrating. During the 1960s, student 
protests against racial segregation and the Vietnam War shifted 
national conversations. In the 1980s, students mobilized to push 
universities to divest from apartheid South Africa. These efforts 
were often messy, controversial, and uncomfortable—but they 
were rooted in a commitment to engage the world critically, 
courageously, and constructively. 

C 
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Yet today, something has changed. Campus activism is still alive 
and powerful—but increasingly, it is marked by a different tone and 
purpose. What was once sought after in open debate now often 
demands conformity. What once challenged the status quo with 
bold new ideas now sometimes enforces a new orthodoxy that 
resists any dissent. While the vocabulary of justice and equality 
remains, the culture around it has shifted from inclusion to 
exclusion—from seeking truth to asserting control. 

A New Kind of Activism 

Contemporary student activism is shaped by a digital age where 
information is immediate, outrage is viral, and group identity is 
prioritized over individual inquiry. Social media platforms amplify 
causes and injustices quickly—but they also reward those who act 
first and judge fast. In such an environment, nuance and dialogue 
are often casualties. 

On many campuses today, the language of activism centers on 
concepts like “safe spaces,” “microaggressions,” “trigger 
warnings,” and “emotional safety.” While these terms stem from a 
desire to make students feel included and protected, they are 
frequently applied in ways that silence legitimate conversation. 

Safe spaces, for example, can provide comfort to marginalized 
students—but when applied across entire departments or events, 
they risk becoming echo chambers. Trigger warnings can offer fair 
forewarning about graphic content—but when used 
indiscriminately, they discourage students from engaging with 
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challenging or essential topics. And the practice of de-
platforming—refusing to allow certain speakers to present—
removes opportunities for students to hear and grapple with diverse 
perspectives. 

The Rise of Cancel Culture 

Cancel culture, a term originating from social media that has 
since had a profound impact on higher education refers to efforts 
to ostracize individuals or ideas deemed offensive or politically 
incorrect. While it’s important to hold individuals accountable for 
truly harmful behavior, cancel culture on campus often targets ideas 
and people who express disagreement or raise questions. 

Guest speakers are disinvited, professors are disciplined or 
fired, and students are shamed online for expressing unpopular 
views. In some cases, anonymous accusations or internet backlash 
are enough to upend careers and reputations. Rather than 
encouraging students to debate and respond thoughtfully, cancel 
culture teaches them to avoid, shame, or eliminate anything that 
challenges their perspective. 

This shift reflects a troubling trend: the confusion of 
disagreement with harm. Students are increasingly taught to equate 
intellectual discomfort with personal injury, leading to a climate 
where ideas are judged not by their merit but by their emotional 
impact. This fundamentally misunderstands the purpose of 
education—and of activism. 
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From Dialogue to Dogma 

Activism should be a process of learning, engaging, and building 
coalitions. It should be based on listening, reflecting, and then 
acting. However, in many cases, campus activism has become more 
about broadcasting predetermined beliefs than exploring complex 
truths. It emphasizes slogans over substance, feelings over facts, 
and tribal allegiance over personal growth. 

In this environment, intellectual diversity suffers. Students may 
be surrounded by others who think and speak exactly as they do. 
Professors, aware of the risks associated with straying from 
prevailing narratives, may avoid specific topics or soften their 
critiques. Administrators, eager to avoid controversy, may 
implement sweeping policies that protect institutional image but 
erode academic freedom. 

Some academic departments have even redefined their missions 
to explicitly align with activist goals, reframing entire curricula 
around political agendas rather than scholarly inquiry. While social 
relevance is a worthy goal, it should not come at the expense of 
depth, objectivity, or rigor. 

The Institutionalization of Activism 

What was once student-led is now often institution-supported. 
Universities now hire “diversity officers,” host activism-centered 
training sessions, and issue frequent public statements on social and 
political issues. While these efforts can reflect noble intentions, they 
also risk formalizing a narrow ideology. When a university takes an 
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official stance on a controversial issue, it sends a message to 
students and faculty: this is the correct way to think. 

This institutional embrace of activism has changed the power 
dynamics on campus. Activist language is no longer grassroots—it 
is bureaucratic. Students quickly learn the correct language to use, 
the right causes to support, and the risks of questioning. Dissent 
becomes dangerous. Conformity becomes currency. 

Hiring and tenure processes increasingly factor in ideological 
alignment, particularly in the humanities and social sciences. This 
limits the pool of scholars and skews academic discourse. Over 
time, departments become homogeneous—not just in 
demographics but also in thought. 

What We’re Losing 

The consequences of this shift are not just academic. They are 
cultural and civic. When students graduate from universities where 
disagreement is feared, debate is dangerous, and conformity is 
required, they bring those habits into the workplace, the public 
square, and democratic institutions. 

This weakens our ability to reason together. It creates citizens 
who are quick to judge and slow to understand. It fosters a culture 
where problems are seen as personal grievances rather than shared 
challenges. And it discourages the empathy and humility required 
to engage productively across differences. 

Additionally, it harms students’ development. Avoiding 
discomfort may feel good in the short term, but it can have long-
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term consequences. Still, it leaves young people ill-equipped for the 
complexity and ambiguity of real life. Graduates need to know how 
to encounter opposing views without panic, respond to criticism 
without collapse, and pursue truth even when it’s inconvenient. 
That’s the real preparation that college should provide. 

Restoring the Spirit of Higher Learning 

We must return to the foundational values of higher education: 
free inquiry, robust debate, and open exploration. This does not 
mean abandoning activism—but it means placing activism within 
the broader context of learning. 

Real activism is rooted in knowledge. It is powered by deep 
understanding, respectful dialogue, and a willingness to listen. The 
best activists are those who have studied history, philosophy, 
science, and art—not just slogans. They know how to argue but 
also how to persuade. They are not afraid of complexity. They are 
not scared of the truth. 

To restore this vision, colleges must: 

♦ Protect academic freedom: Create policies that 
safeguard open debate and ensure that no viewpoint is 
automatically off-limits. Encourage faculty and students 
to explore all sides of an issue. 

♦ Prioritize viewpoint diversity: Make ideological 
diversity a core value—alongside other forms of 
diversity. Hire faculty with different perspectives. Host 
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a variety of speakers. Ensure that students encounter 
ideas with which they disagree. 

♦ Promote resilience: Help students build emotional 
strength, not just emotional safety. Teach them how to 
engage with challenging material and recover from 
discomfort. 

♦ Model civil discourse: Create spaces—formal and 
informal—where students can debate, discuss, and 
disagree respectfully. Encourage student organizations 
that represent different views to collaborate. 

♦ Decouple education from ideology: Focus curricula 
on critical thinking, evidence, and analysis—not on 
enforcing political conclusions. Let students reach their 
judgments. 

The Role of Faculty and Administrators 

Faculty members play a critical role in shaping campus culture. 
Professors must model what it means to engage honestly with 
complexity. They must challenge students, not coddle them. They 
must foster classrooms where risk-taking is rewarded, not 
punished. 

Administrators, too, must resist the temptation to manage 
public perception at the expense of principle. They must lead with 
integrity, even when it’s unpopular. They must remember that 
universities exist not to shield students from the world but to 
prepare them to live and lead within it. 
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A Better Path Forward 

Student activism should not be feared—it should be guided and 
supported. It should be grounded in the values that make education 
powerful: curiosity, humility, and courage. Let students protest, 
speak out, and organize—but also teach them to listen, study, and 
reflect on their actions. Encourage them to engage deeply, not just 
react loudly. 

The goal is not to eliminate activism from campuses but to 
elevate it. To channel youthful energy into movements that are 
informed, inclusive, and effective. To cultivate a generation of 
students who are not just politically passionate but intellectually 
prepared. 

Let us build campuses where disagreement is welcomed, not 
feared, where students learn not just what to fight for but how to 
think, how to speak, and how to build bridges across the divides 
that define our world. 

The rise of campus activism is not the problem. The problem 
arises when activism replaces education—when slogans replace 
substance, when conformity replaces curiosity, when fear replaces 
freedom. If we can restore the balance, we can renew the promise 
of higher education—not just as a place of learning but as a force 
for good in a complicated world. 

Let’s teach students not only how to raise their voices—but 
how to use them wisely. 
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Chapter 3 
Indoctrination vs. Education 

 

t the heart of higher education lies a sacred duty: to nurture 
and develop students into independent, critical thinkers. This 

responsibility extends far beyond the mere transfer of information; 
it encompasses the cultivation of discernment, intellectual humility, 
and an insatiable curiosity. These qualities are essential for 
navigating the complexities of our modern world and making 
meaningful contributions to society. However, this noble mission 
faces a significant threat—not from incompetence or lack of 
resources, but from a more insidious force: the quiet, pervasive 
creep of indoctrination. 

Indoctrination, in the context of education, is not simply the 
presence of strong opinions or passionate beliefs in the classroom. 
Instead, it is characterized by the deliberate absence of alternative 
viewpoints and the systematic suppression of intellectual diversity. 
It manifests as the presentation of a single worldview as the only 

A 
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acceptable truth. At the same time, dissenting perspectives are 
systematically ridiculed, ignored, or silenced. This approach 
masquerades as education, but in reality, it does not educate—it 
conditions. It shapes minds not through the power of reason and 
evidence but through the force of repetition and the fear of social 
or academic repercussions. 

In many institutions of higher learning, indoctrination has 
become so deeply embedded in the curriculum that it has become 
virtually invisible to those immersed within it. Courses across a 
broad spectrum of disciplines—literature, sociology, history, and 
even the sciences—are often taught through a narrow ideological 
lens that distorts the subject matter. Political theories and social 
ideologies are presented not as frameworks to be critically 
examined but as unquestioned facts to be accepted without 
scrutiny. In this environment, opinions are not just expressed; they 
are graded, with conformity to the prevailing narrative often 
rewarded over genuine critical thinking. 

The Cost of Conformity 

The consequences of this approach are profound and far-
reaching. Those who dare to challenge the established narrative—
be they students eager to explore alternative perspectives or 
professors committed to intellectual honesty—often face 
significant social and academic consequences. This chilling effect 
on free inquiry and open debate strikes at the very heart of what 
higher education was designed to be: a crucible for ideas, a place 
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where assumptions are challenged, and where the pursuit of truth 
takes precedence over the comfort of certainty. 

Proper education, in contrast to indoctrination, is characterized 
by its unwavering commitment to intellectual diversity and rigorous 
inquiry. It introduces students to competing theories and diverse 
viewpoints, equipping them with the tools to critically evaluate 
these ideas. It challenges assumptions not to undermine them but 
to test their validity and strengthen those that withstand scrutiny. 
Actual education invites and facilitates rigorous dialogue, 
recognizing that it is through the clash of ideas that knowledge is 
refined and understanding deepened. 

Most importantly, authentic education cultivates the ability to 
engage with ideas on their terms. It encourages students not simply 
to affirm what they already believe but to grapple honestly with 
opposing viewpoints, to seek out the strongest arguments against 
their positions, and to revise their thinking in light of new evidence. 
This approach sharpens critical thinking skills, fosters intellectual 
humility, and prepares students to navigate the complexities of a 
diverse and rapidly changing world. 

Indoctrination by Another Name 

The problem of indoctrination in higher education is 
particularly insidious because of its subtle nature. It does not 
announce itself with fanfare or wear a visible label. Instead, it 
embeds itself in the very fabric of academic life: in course syllabi, 
classroom discussions, hiring decisions, and campus policies. It 
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often operates under the guise of noble intentions, redefining 
concepts like “inclusivity” to mean the exclusion of dissenting 
viewpoints and promoting “tolerance” while practicing a form of 
ideological censorship that stifles genuine diversity of thought. 

This redefinition of terms can be particularly confusing for 
students who may not recognize the shift in meaning. For example, 
a course that claims to promote “diversity” might, in practice, only 
present a narrow range of perspectives that align with a particular 
ideology. Similarly, “critical thinking” might be encouraged in 
theory. Still, in reality, it is only applied to challenge specific ideas 
while others remain off-limits for questioning. 

The implications of this trend extend far beyond the walls of 
academia. A student who graduates having been indoctrinated 
rather than educated may hold a degree but lack the crucial ability 
to think independently and critically. They may enter the workforce 
equipped with technical skills but without the capacity to navigate 
complexity, work across ideological lines, or adapt to diverse 
environments. In essence, they are ill-prepared for the challenges 
of a rapidly evolving global society that demands flexibility, 
creativity, and the ability to engage productively with a wide range 
of perspectives. 

Consider, for instance, a graduate entering a multinational 
corporation. They may find themselves working alongside 
colleagues from various cultural backgrounds, each bringing unique 
perspectives to problem-solving. An indoctrinated graduate might 
struggle to collaborate effectively, having been conditioned to view 
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alternative viewpoints as threats rather than opportunities for 
learning and growth. 

Impact on Society and Democracy 

The cost of this educational failure is not merely personal; it is 
profoundly societal. A thriving democratic society depends on 
citizens who can reason through competing arguments, evaluate 
evidence objectively, and come to thoughtful, independent 
conclusions. Indoctrination erodes this essential foundation of 
democracy. It produces followers rather than leaders, conformists 
rather than innovators. In doing so, it undermines the very qualities 
that drive progress, foster innovation, and enable societies to 
address complex challenges effectively. 

The damage done by indoctrination is not easy to repair. It 
creates division rather than dialogue, certainty without reflection, 
and dogma in place of discovery. The rising polarization in society 
is not only mirrored on college campuses—it is often incubated 
there. Students who have never been challenged to examine their 
assumptions graduate with brittle ideologies that fracture under the 
weight of real-world complexity. 

Reclaiming the Classroom 

Addressing this challenge requires a multifaceted approach. The 
antidote to indoctrination is not to ban or censor ideas but to 
broaden the intellectual landscape and encourage genuine 
engagement with diverse perspectives. Professors must be 
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willing—and encouraged—to teach viewpoints they may personally 
disagree with, presenting them fairly and rigorously. Students 
should be actively encouraged to question prevailing norms, seek 
out alternative views, and engage in respectful but robust debate. 
Administrators must defend academic freedom not just in theory 
but in practice, creating an environment where unpopular ideas can 
be expressed and examined without fear of retribution. 

This approach might involve practical steps such as: 

♦ Implementing a “devil’s advocate” system in seminars, 
where students are assigned to argue for positions they 
don’t personally hold. 

♦ Inviting guest speakers with diverse viewpoints to 
campus helps ensure a balance of perspectives over time. 

♦ Establishing mentorship programs that pair students 
with professionals from various ideological 
backgrounds. 

♦ Incorporating modules on critical thinking and media 
literacy across all disciplines. 

♦ Encouraging student publications and forums that 
represent a range of views and experiences. 

These steps help create an academic culture that prioritizes 
inquiry over ideology, curiosity over certainty, and dialogue over 
dogma. They demonstrate that a robust education encompasses not 
only knowledge acquisition but also the development of intellectual 
character. 
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The Role of Faculty, Administration, and Students 

Faculty have a central role in either perpetuating or resisting 
indoctrination. Educators must resist the temptation to use their 
platform to advance personal agendas and instead see their role as 
facilitators of inquiry. Their job is to challenge students—not to 
mold them in their own image, but to equip them to build their 
own. 

Administrators must also take a stand. They must ensure that 
hiring practices, curriculum design, and student affairs policies 
reflect a genuine commitment to intellectual diversity. This may 
mean defending controversial speakers, resisting calls for 
censorship, and promoting environments where all ideas can be 
debated on their merits. 

Students must also be invited to participate in this mission. They 
must be shown that authentic learning is not about affirmation but 
exploration. That it’s OK to change your mind. That it’s OK to be 
wrong. That intellectual growth often begins with discomfort—and 
that this discomfort is a necessary part of becoming a mature, 
informed citizen. 

A New Vision for Higher Education 

If we are to reverse the trends of indoctrination, we must craft 
a new—and ancient—vision for higher education. One that 
embraces complexity welcomes dissent and holds truth as its 
highest aim. One that views the university not as a training ground 
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for activism or a factory for ideologues but as a sanctuary for 
learning. 

This vision recognizes that the world students will inherit is 
complex and unpredictable. It requires more than just knowledge—
it requires discernment, resilience, and empathy. Students must not 
only know how to code, teach, or analyze—they must also learn 
how to think critically, communicate effectively, and collaborate 
with people who disagree with them. 

That kind of education cannot be coerced. It must be cultivated. 
It must be earned through dialogue, discomfort, and discovery. 

Conclusion: The Path Forward 

The future of higher education—and indeed, the health of our 
democratic society—depends on our collective willingness to 
confront the creep of indoctrination with clarity, courage, and 
unwavering conviction. We must demand and create classrooms 
where truth is pursued vigorously, not imposed from above. We 
must foster an academic culture where thought is genuinely free, 
not filtered through ideological screens. Above all, we must ensure 
that students are not told what to think but are empowered with 
the skills, knowledge, and confidence to think for themselves. 

This is not an easy task, but it is a necessary one. It requires 
vigilance, intellectual honesty, and a commitment to the highest 
ideals of education. By reclaiming the true purpose of higher 
education—to cultivate independent, critical thinkers capable of 
engaging with the full complexity of human knowledge—we can 
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ensure that our educational institutions remain beacons of 
enlightenment, innovation, and progress in an increasingly complex 
world. 

Let us restore the academy to what it was always meant to be: 
not a place of intellectual conformity but a home for the curious, 
the courageous, and the committed. Only then can we say that our 
students are truly educated. 
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Chapter 4 
The Impact on Students 

 

hen colleges and universities lose sight of their true mission, 
it’s the students who suffer the most. Institutions of higher 

learning were once considered sanctuaries of intellectual growth 
and personal development—places where young minds were 
challenged, stretched, and inspired to think critically and 
independently. However, when these institutions prioritize 
ideological conformity over intellectual diversity, the ripple effects 
are felt far beyond the classroom. The impact on students is not 
only academic; it is emotional, psychological, social, and ultimately 
professional. 

The shift away from open learning and critical thinking toward 
more politically driven classrooms affects far more than what 
students learn in a lecture. It influences how they think, work, grow, 
and interact with the world long after graduation. What used to be 
a place for exploring big ideas and engaging in deep conversations 

W 
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has, for many students, become a space where they feel pressured, 
divided, and unsure of how to speak freely. 

Intellectual Fragility and the Fear of Expression 

In this new environment, students often feel stifled instead of 
inspired. They may worry more about saying the “right” thing than 
about asking honest questions. Rather than being encouraged to 
explore a range of ideas, they’re often presented with one “correct” 
point of view. Instead of growing through honest dialogue and 
debate, they’re taught to avoid conflict, stick with safe ideas, and 
stay silent when they disagree. 

This shift has led to what we can call “intellectual fragility.” It 
shows up in several harmful ways: 

♦ Collaborative dysfunction: Many students enter the 
workplace without understanding how to work 
effectively with people who have differing perspectives. 
Yet, diverse teams and opposing viewpoints are key to 
solving problems and driving innovation. 

♦ Poor resilience: They may struggle to handle setbacks, 
criticism, or uncomfortable conversations. Without 
having faced real intellectual challenges in school, they’re 
not always ready for the complexity of adult life. 

♦ Unrealistic expectations of safety: They expect 
emotional safety and comfort in all situations—even 
professional settings where hard feedback and tough 
decisions are part of the job. 
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Employers are starting to notice this gap. Today’s graduates may 
be well-versed in political issues and social causes but often fall 
short when it comes to collaboration, critical thinking, and solving 
complex problems. For example, a 2021 survey from the National 
Association of Colleges and Employers showed that nearly 80% of 
college graduates believed they were strong critical thinkers—but 
only 56% of employers agreed. 

Erosion of True Confidence 

This isn’t just about classroom learning—it’s a deeper issue of 
how students are being shaped. When schools prioritize ideology 
over open inquiry, students miss the opportunity to develop the 
skills they truly need to succeed. The unintended results can be 
damaging: 

♦ False confidence: Confidence can turn into arrogance 
if it’s not backed by strong reasoning and evidence. 
Students may believe they’re always right but struggle to 
defend their views when challenged. 

♦ Shallow activism: A passion for social causes can 
sometimes replace careful analysis and balanced 
thinking. That makes it more challenging to comprehend 
the various aspects of complex issues. 

♦ Loss of individuality: Identity politics can overshadow 
personal responsibility. Students may start to see 
themselves only through group labels and feel powerless 
to control their own future. 
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This erosion of true confidence is dangerous because it leaves 
students feeling either falsely empowered or deeply uncertain—
both of which can hinder real personal and professional growth. 
Instead of becoming empowered decision-makers, they become 
either overly self-assured or paralyzed by doubt. 

Mental Health and Campus Culture 

Mental health is also a growing concern. College students report 
high levels of anxiety, depression, and loneliness. Much of this 
comes from social and academic pressure—but some of it stems 
from the highly charged, politicized campus culture. Students often 
feel that they must constantly prove themselves, hide their true 
thoughts, or conform to a narrow set of beliefs. 

According to a 2021 study by the Healthy Minds Network, 41% 
of college students screened positive for depression, and 34% 
showed signs of anxiety disorders. These numbers reflect more 
than just the typical stresses of college life—they point to a campus 
culture that fosters tension, pressure, and fear. 

For students who hold different religious, cultural, or political 
beliefs, the situation can be even worse. Instead of being welcomed 
for their unique viewpoints, they may feel like outsiders. They may 
be told—directly or indirectly—that their ideas are unwelcome or 
wrong. This contradicts the fundamental principle of a healthy 
academic environment, which should value and incorporate diverse 
forms of thinking. Unfortunately, diversity of thought is often 
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replaced by surface-level diversity that doesn’t challenge anyone or 
broaden anyone’s view. 

The Missed Opportunities of Real Education 

Still, there is hope. This doesn’t have to be the way things are. 
Colleges can—and should—do better. Students deserve to be seen 
as individuals with their own ideas, stories, and potential—not as 
boxes to be checked or voices to be silenced. 

When education is done right, students grow in amazing ways. 
Here’s what helps them thrive: 

♦ Space to disagree: Real learning happens when 
students can express different opinions, test their ideas, 
and learn through respectful debate. 

♦ Freedom to fail: Mistakes should be part of the learning 
process. Students need room to make mistakes, reflect, 
and grow stronger—not fear judgment or punishment 
for every misstep. 

♦ Challenging questions: Growth comes from 
struggling with complex topics and learning how to 
think deeply about issues that don’t have simple answers. 

Authentic learning is risky. It means being vulnerable, 
questioning what you thought you knew, and being willing to 
change your mind. That’s what builds confidence, emotional 
strength, and fundamental understanding. As philosopher John 
Stuart Mill once said, “He who knows only his own side of the case 
knows little of that.” 
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Developing Whole Human Beings 

Colleges must return to their purpose: developing people. Their 
mission isn’t to push policies or agendas. It’s to prepare students 
for life. Students aren’t there to repeat slogans—they’re there to 
grow into leaders, workers, parents, and thoughtful citizens. 

To truly help students succeed, colleges need to offer more than 
comfort and buzzwords. They must provide: 

♦ Truth: A clear commitment to facts, honesty, and open 
research. This means checking sources, correcting 
errors, and not hiding inconvenient truths. 

♦ Tension: A willingness to let students face discomfort 
as they engage with new ideas. It’s through this tension 
that real thinking happens. 

♦ Tools: Skills like critical thinking, clear communication, 
and emotional intelligence that help students handle 
challenges in any setting. 

Students need more than a degree—they need an education. 
One that teaches them not just what to think but how to think. One 
that prepares them for the world—not just for academic 
conversations but for careers, relationships, and real-world 
decision-making. 

Preparing Students for a Diverse, Changing World 

As we look to the future, we must ask: Are we preparing 
students to thrive in a diverse and changing world? Are we helping 
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them become flexible, thoughtful, and resilient? Or are we boxing 
them into narrow thinking and leaving them unprepared? 

Employers today are not just looking for workers—they’re 
looking for problem solvers. They seek employees who can 
collaborate across departments, communicate effectively with 
clients from diverse backgrounds, and adapt to unpredictable 
challenges. A well-educated student should be able to think 
independently, listen respectfully, and work creatively in a team. 

The qualities needed for this kind of success aren’t nurtured by 
ideological conformity. They are built through struggle, openness, 
and practice. Students need to learn how to disagree without 
disengaging, how to debate without demeaning others, and how to 
coexist with people who don’t share their views. 

Creating a Culture of True Learning 

The path forward requires courage and honesty from all 
stakeholders, including educators, administrators, parents, and 
students. It requires building schools that welcome many voices, 
challenge all students, and focus on real learning—not just 
ideological agreement. 

We need: 

♦ Professors who value teaching over preaching. 

♦ Classrooms where questions are welcomed, not feared. 

♦ Campuses that model respectful disagreement. 

♦ Curricula that stretch minds not just reinforce beliefs. 
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♦ Policies that protect free speech, even when it’s 
unpopular. 

This work is hard but necessary. Because, in the end, the goal 
of education isn’t comfort—it’s transformation. Students should 
leave college not just with a diploma but with the strength, wisdom, 
and skills to live fully and lead well in the world ahead. 

Conclusion: A Generation at a Crossroads 

We stand at a crossroads. One path leads toward deeper 
division, intellectual fragility, and lost potential—the other leads 
toward growth, resilience, and a renewed commitment to proper 
education. 

We must choose wisely. 

Suppose we want students who can build a better future. In that 
case, we must first develop better schools—places where ideas are 
tested and minds are stretched. People are seen not as categories 
but as individuals with infinite potential. 

Let’s make sure the next generation leaves our campuses ready 
not just to speak—but to listen. Not just to fight—but to build. 
Not just to protest—but to think. 

Let’s give them more than an education. 

Let’s give them the foundation to thrive. 
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Chapter 5 
The Truth Behind 

Accreditation 

 

ccreditation has become one of the most misunderstood and 
misrepresented elements of American higher education. 

Promoted as the gold standard for quality assurance, it is often 
treated as a badge of legitimacy, a gatekeeper of academic 
excellence, and a prerequisite for a prosperous future. However, 
beneath the surface, the truth about accreditation reveals a more 
complex—and at times troubling—story. 

The very concept of accreditation was initially designed to be 
voluntary. Institutions could seek external validation to 
demonstrate their commitment to academic rigor, faculty 
qualifications, and institutional stability. Accreditation, in its purest 
form, was intended to build trust with students and the public. 
However, for most colleges and universities today, accreditation is 
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no longer an option. It is a requirement—especially for those who 
wish to participate in the federal financial aid system. 

The connection between accreditation and federal funding has 
transformed the landscape of higher education. Colleges that want 
their students to be eligible for Pell Grants, federal student loans, 
or other forms of aid must obtain and maintain accreditation from 
a recognized agency. While this might seem like a reasonable 
safeguard, in practice, it has become a form of coercion. 
Participation in accreditation is effectively mandatory—not by law, 
but by necessity. If students can’t access federal aid, most can’t 
afford to attend. And if students can’t afford to attend, the college 
can’t survive. 

In this context, accreditation becomes less about academic 
quality and more about bureaucratic survival. 

Unfortunately, the public has been conditioned to equate 
accreditation with excellence. Parents are advised to send their 
children only to “accredited” schools. Students believe that a degree 
from an accredited institution is automatically more respected. 
Employers and licensing boards often use accreditation status as a 
quick screening tool. But does accreditation ensure a quality 
education? 

In reality, accreditation is no guarantee of excellence. There are 
numerous examples of accredited universities—some of the most 
prominent names in public education—offering subpar academic 
experiences. My three children each attended different regionally 
accredited public universities, and their experiences were 
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disappointing. Classes were overcrowded, professors were 
disengaged, and the curriculum lacked depth and practical 
relevance. While they earned their degrees, they did not receive the 
level of education we expected—or that they deserved. 

This is not an isolated case. Many students across the country 
graduate from accredited institutions with substantial debt, limited 
preparation for the workforce, and a profound sense of 
disillusionment. Accreditation did nothing to protect them from 
these outcomes. 

On the other hand, many private, unaccredited colleges are 
doing exceptional work. These institutions often operate outside 
the traditional system not because they lack rigor but because they 
value independence. They prioritize mission-driven education, 
hands-on learning, and strong mentorship. They cultivate close-knit 
communities, focus on character development, and prepare 
students to lead lives of purpose and meaning. Yet, because they 
are unaccredited, they are dismissed or ignored by mainstream 
academia. 

This double standard is deeply unfair. 

Another myth perpetuated by the accreditation system is that 
credits from accredited institutions are always transferable, while 
credits from unaccredited ones are not. But in truth, credit transfer 
is determined solely by the receiving institution. There is no 
universal rule. Every college and university decides for itself which 
credits it will accept. 
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My own son’s experience is a perfect example. He transferred 
from an accredited Division II university in Kansas to a Division I 
university in Louisiana to continue his baseball career. Despite 
having solid academic standing, he lost 19 credit hours in the 
transfer process. Ironically, he would have lost only 12 credit hours 
had he accepted an offer from a Division I school in Texas. These 
decisions had nothing to do with the academic legitimacy of his 
previous institution and everything to do with the internal policies 
of the universities to which he was transferring. In both cases, he 
was the same student with the same transcript, facing wildly 
different outcomes. 

This story reflects a larger truth: accreditation is not the 
determining factor in credit transfer. It never has been. And yet, the 
myth persists, misleading students and families into believing that 
accreditation guarantees academic mobility. It doesn’t. 

There are many unaccredited colleges whose students transfer 
successfully to major universities—including well-known, 
regionally accredited ones. These transitions occur not because the 
previous school was accredited but because the receiving institution 
recognizes the value of the coursework and the quality of the 
student. 

The illusion of accreditation has also stifled innovation in higher 
education. Colleges seeking accreditation must conform to rigid 
standards and lengthy review processes that often discourage 
creativity and limit flexibility. Schools that might otherwise 
experiment with new teaching models, cutting-edge curricula, or 
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alternative assessments are frequently constrained by the 
requirements of accrediting bodies. These bureaucratic constraints 
can slow progress and reinforce outdated educational practices. 

Accrediting agencies themselves are not always paragons of 
excellence. Many are slow to adapt, resistant to change, and 
beholden to entrenched academic cultures. They often prioritize 
paperwork over substance and process over outcomes. While they 
hold tremendous power over the fate of institutions, they are 
neither elected by the public nor always accountable for the broader 
consequences of their decisions. 

Consider this: A school can lose accreditation for failing to meet 
arbitrary administrative requirements, even if its students are 
thriving. Meanwhile, other institutions with high dropout rates, low 
graduate employability, or widespread student dissatisfaction can 
maintain accreditation year after year. The system is not as fair, 
objective, or consistent as it claims to be. 

Furthermore, accreditation has become a weapon in academic 
politics. Schools with nontraditional missions—such as religious 
institutions, vocational programs, or entrepreneurial colleges—
often face greater scrutiny or outright discrimination from 
accrediting bodies that favor traditional liberal arts models. This 
bias undermines the principle of educational diversity and limits 
student choice. 

So what’s the alternative? Do we throw out accreditation 
altogether? 
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Not necessarily. The idea of external review is not inherently 
bad. When done well, it can help institutions stay accountable and 
improve. However, accreditation needs serious reform. It should 
focus less on rigid compliance and more on real outcomes. It 
should support innovation, not stifle it. And it should respect a 
broader range of educational models—including those that choose 
not to seek accreditation. 

We also need a cultural shift. Students, parents, and 
policymakers must stop treating accreditation as a stand-in for 
quality. They must ask more complex questions: What are students 
actually learning? Are graduates succeeding in their fields? Does the 
institution align with its mission? Is it ethical, effective, and 
forward-thinking? 

Transparency is key. Colleges should publish data on learning 
outcomes, graduate employment, student satisfaction, and faculty 
engagement. These indicators offer a far more accurate picture of 
institutional quality than a simple accreditation seal. Rankings, 
reviews, alum testimonials, and employer feedback can also provide 
valuable insight. 

Ultimately, we must remember that education is about people—
not paperwork. A great college is defined by passionate teachers, 
curious students, and a shared commitment to growth. These 
qualities can exist inside or outside the accreditation system. What 
matters most is whether an institution prepares its students to live 
meaningful, capable, and ethical lives. 
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The truth behind accreditation is this: it’s a tool, not a truth. It 
can support good education, but it does not define it. And until we 
recognize this, we risk mistaking the symbol for the substance—
and losing sight of what higher education is truly meant to be. 
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Chapter 6 
Teach Students How to Think 

 

he true purpose of education isn’t just to fill students’ heads 
with information—it’s to help shape how they think. In 

today’s world, where students are constantly bombarded with 
opinions, news, and social media messages, what they need most is 
not more people telling them what to believe. What they need are 
the tools to think critically, independently, and with clarity. Colleges 
and universities must reclaim this calling: to teach students how to 
think, not just what to think. 

Teaching students how to think begins with developing strong 
critical thinking skills. That means helping them learn to ask 
meaningful questions, evaluate arguments on their merits, identify 
bias or faulty reasoning, and draw well-supported conclusions. The 
goal isn’t to push students toward a particular answer. It’s to help 
them become confident, curious, and independent thinkers who 
can handle complex issues and make informed choices. 

T 
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One of the most powerful tools for fostering independent 
thought is the Socratic method. This timeless approach, named 
after the Greek philosopher Socrates, promotes open dialogue, 
persistent questioning, and active participation. Rather than being 
passive recipients of information, students are invited to engage 
deeply with ideas, challenge assumptions, and explore perspectives 
that differ from their own. It’s not about arriving at a “right” answer 
but about learning how to navigate uncertainty with wisdom and 
integrity. 

For example, in a discussion on climate change, a professor 
might ask, “What evidence supports this claim?” or “What might 
critics say?” These questions help students weigh evidence, explore 
implications, and think beyond surface-level narratives. They also 
foster empathy since students must engage with ideas they may not 
personally agree with. 

Unfortunately, many campuses have drifted away from this 
approach. In some environments, independent thought is not 
rewarded—it’s penalized. Students quickly learn that repeating the 
popular view earns praise while expressing a different opinion can 
result in backlash, lower grades, or social exclusion. This 
discourages real learning and undermines students’ ability to think 
creatively and critically. They may graduate knowing what to say to 
please others but not how to work through complex issues, defend 
their positions, or change their minds when warranted. 

This intellectual conformity is stifling. Take a political science 
class, for example. Suppose students are only exposed to one 
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political ideology and are discouraged from engaging with others. 
In that case, they’re not being educated—they’re being conditioned. 
Real education should empower students to understand various 
political systems, critically examine policy proposals, and articulate 
their own informed views. This kind of engagement helps students 
understand the broader context of governance, rights, and 
responsibility. 

Critical thinking is more than an academic exercise—it’s a vital 
life skill. It shapes how people approach relationships, careers, faith, 
leadership, and civic responsibility. Individuals who fail to develop 
critical thinking skills are more susceptible to emotional appeals, 
groupthink, and misinformation. They may struggle to navigate 
uncertainty, evaluate arguments, or identify flawed reasoning in 
daily life. 

But those who are trained to think critically become innovators, 
reformers, and thoughtful citizens. They can anticipate challenges, 
identify solutions, and lead with integrity. In the workplace, a leader 
who thinks critically can assess risk, consider long-term 
consequences, and make ethical decisions under pressure. These are 
the very traits that modern employers value—and that our global 
society desperately needs. 

A college classroom should be the safest place to be wrong—
and the best place to learn why. It should serve as a training ground 
for the mind, where students are encouraged to ask challenging 
questions, make mistakes, and grow through meaningful feedback. 
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This kind of space fosters both humility and confidence—two 
qualities that are essential for lifelong learning. 

For instance, in a debate class, a professor might require 
students to argue for a position they disagree with. The point isn’t 
to change anyone’s values—it’s to help students develop empathy, 
test their reasoning, and better understand opposing arguments. 
Such exercises are not only intellectually rigorous; they also foster 
interpersonal growth and resilience. 

Proper education rests on a solid foundation: the pursuit of 
truth. In an age where “truth” is often treated as subjective or 
relative, students must be taught how to evaluate claims, check 
sources, and distinguish between fact and opinion. Not all ideas are 
equally valid. Students should be taught to identify weak arguments, 
recognize emotional manipulation, and reject misinformation—
regardless of the ideology it supports. 

This is particularly critical in media studies, history, political 
science, and social science courses. For example, students might 
analyze how different news outlets report on the same event. They 
could identify loaded language, explore how framing shapes 
perception, and evaluate the evidence used in each report. This not 
only makes them smarter consumers of media but also strengthens 
their ability to reason and communicate clearly in all areas of life. 

Teaching students how to think doesn’t mean avoiding 
controversial topics—it means embracing them with intellectual 
honesty and integrity. When students are exposed to a wide range 
of perspectives, they learn how to weigh evidence, consider 
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context, and draw their conclusions. They become less reactive and 
more reflective. And they become more capable of engaging in real-
world dialogue—where people don’t always agree. 

Let’s say a history class is examining colonialism. Instead of 
presenting a single narrative, the professor might provide primary 
sources from colonizers and the colonized, perspectives from 
different cultures and historical periods, and opposing modern 
interpretations. Students would be required to analyze, critique, and 
synthesize information to build a nuanced understanding. This 
process develops depth of thought and a stronger moral 
framework. 

If we fail to teach students how to think, we leave them 
vulnerable to propaganda, peer pressure, and manipulation. In a 
democracy, this is particularly dangerous. A society of passive 
followers cannot sustain democratic values. Citizens must be able 
to reason independently, weigh competing claims, and make 
informed decisions. 

During an election season, for instance, a critical thinker will 
examine candidates’ platforms, scrutinize policy implications, and 
assess credibility. They will avoid voting based solely on slogans, 
viral memes, or celebrity endorsements. They will ask hard 
questions: “What are the long-term consequences of this 
proposal?” “Who benefits, and who pays the cost?” “Is there 
evidence to support this claim?” 

This is the thinking democracy demands—and the kind of 
education that supports it. 
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We don’t need universities that indoctrinate students. We need 
schools that inspire them. We need classrooms that challenge 
assumptions, encourage discovery, and reward courage—not just 
compliance. We need educators who respect students enough to let 
them wrestle with complex ideas. 

Empowering students also means helping them take ownership 
of their learning. In a philosophy class, for example, instead of just 
memorizing what Plato or Kant believed, students could be asked 
to develop their own ethical frameworks and defend them through 
logical argumentation. This process fosters both creativity and 
rigor—and helps students connect abstract ideas to real-world 
dilemmas. 

And this kind of teaching isn’t limited to the humanities. In 
STEM fields, critical thinking is just as essential. A biology student 
must assess conflicting research findings. An engineering student 
must evaluate design tradeoffs. A computer science student must 
think through the ethical implications of artificial intelligence. 
Across disciplines, the ability to reason clearly, ask good questions, 
and challenge assumptions is foundational. 

This is what real education looks like. It’s not about memorizing 
facts or parroting approved views. It’s about developing thinkers 
who can engage complexity, make sound decisions, and 
communicate ideas with clarity and conviction. When colleges 
focus on teaching students how to think, they don’t just prepare 
them for exams—they prepare them for life. 
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And society benefits in return. A well-educated citizenry is a 
resilient, resourceful, and responsible one. Communities become 
stronger when people can resolve conflict thoughtfully, evaluate 
policies honestly, and collaborate across differences. Democracy 
thrives when its citizens are informed and independent. 

The world is changing rapidly. Technology is transforming how 
we live and work. Social divisions are widening—global challenges 
such as climate change, public health, and cybersecurity require 
nuanced, adaptive thinking. If our schools fail to prepare students 
for this reality, we are not just failing them—we are failing 
ourselves. 

However, if we rise to the challenge and recommit to the 
mission of higher education, we can help shape a generation of 
problem-solvers, bridge-builders, and truth-seekers. We can ensure 
that our colleges and universities fulfill their highest calling—not 
just to confer degrees but to shape minds, build character, and 
inspire action. 

This will require courage. It will require leadership. And it will 
require us all—educators, administrators, parents, and students—
to demand more from our institutions. 

Let’s make critical thinking the foundation of every classroom. 
Let’s teach students not just to answer questions but to ask better 
ones. Let’s give them the tools to navigate a complex world with 
wisdom, integrity, and clarity. 

Let’s teach them how to think. 
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And by doing so, let’s prepare them—not just to succeed, but 
to lead. 
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Chapter 7 
Preparing Students for the 

Workforce 

 

ne of the primary purposes of college is to prepare students 
for the real world—not just by teaching academic subjects 

but by equipping them to succeed in their careers. Unfortunately, 
many employers are finding that graduates come into the workforce 
with strong opinions but weak skills. They may be confident in their 
beliefs but struggle with basic professional expectations. This 
growing disconnect between what students learn in college and 
what they need on the job has become a serious problem. 

Being ready for a career involves much more than earning a 
degree or learning technical facts. Employers seek workers who can 
communicate effectively, solve problems, adapt to diverse 
situations, manage their time efficiently, and collaborate well with 
others. These are often referred to as “soft skills,” and they are 

O 
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among the most important traits that employers look for in new 
hires. Yet more and more employers say these qualities are missing 
in recent graduates. Without these skills, graduates often struggle 
with teamwork, leadership, customer service, and even basic 
workplace communication. 

The Soft Skills Shortage 

This lack of soft skills is not an abstract concern—it’s a 
measurable and frequently voiced complaint from hiring managers 
across a wide range of industries. The National Association of 
Colleges and Employers (NACE) has consistently reported that 
critical thinking, communication, and teamwork top the list of 
employer expectations year after year. Yet employers continually 
say that recent graduates are underprepared in precisely these areas. 

Why is this happening? A big reason is that many colleges have 
shifted their focus. Instead of preparing students for professional 
success, they are spending more time promoting political views or 
social activism. While it’s good for students to be aware of current 
events and care about social issues, this should not replace the need 
for solid job preparation. Too often, students are taught how to 
critique society but not how to contribute to it in meaningful, 
practical ways. 

This shift hurts students. They spend years and tens of 
thousands of dollars expecting their education to prepare them for 
a promising career. However, when that education fails to deliver, 
the result is frustration, underemployment, and missed 
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opportunities. It’s not just students who suffer—businesses 
struggle to find employees who are ready to take on real 
responsibilities. The economy suffers when jobs remain unfilled or 
productivity lags. 

A 2021 study by the National Association of Colleges and 
Employers (NACE) found that while nearly 80% of graduates 
believed they were skilled in critical thinking and problem-solving, 
only 51% of employers agreed. This gap highlights the significant 
divergence between the academic and professional worlds. 

Mismatched Priorities 

Here are some of the key differences between what employers 
want and what students are learning: 

♦ Employers seek employees who can analyze problems 
and devise effective solutions. 

♦ Many colleges teach critical theory, which often 
focuses more on identifying issues than solving them. 

♦ Employers seek team players who can collaborate 
effectively with individuals from diverse backgrounds. 

♦ Many colleges emphasize identity politics, which can 
foster division rather than unity. 

♦ Employers want dependable workers who take 
responsibility for their actions. 

♦ Many students are taught to see themselves as victims, 
which can reduce resilience and accountability. 
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This leaves us with graduates who are motivated but not always 
prepared. They want to make a difference, but they don’t always 
know how. They’re enthusiastic, but they may lack direction or 
practical experience. That’s frustrating for everyone involved—for 
students, for employers, and for educators who want to see their 
students succeed. 

But the blame doesn’t lie with the students. The real issue is 
with the system. Colleges and universities need to rethink their 
approach to their mission. Preparing students for success in life 
includes preparing them for work. This means offering an 
education that combines theory with real-world applications. It 
means hiring faculty who can connect classroom learning to 
professional practice. And it means building a culture that values 
hard work, responsibility, and results. 

How Colleges Can Bridge the Gap 

Here are some ways colleges can do better: 

♦ Integrate career readiness into every part of the 
student experience. Don’t treat it like an extra—it 
should be part of the academic journey from the start. 
Resume workshops, mock interviews, professional 
writing courses, and networking events should be built 
into general education requirements. 

♦ Provide internships and hands-on learning 
opportunities. These provide students with real-world 
experience and help them build resumes that matter. 
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Programs in nursing, engineering, journalism, and 
business have long emphasized the importance of 
fieldwork. That same model should be extended to all 
disciplines, including the arts and humanities. 

♦ Create mentorship programs. Pairing students with 
professionals provides them with valuable insights and 
helps them build valuable networks. Mentorship also 
helps students understand professional expectations and 
get advice on career paths. 

♦ Partner with businesses and industry leaders. 
Schools should collaborate closely with employers to 
understand the skills in demand. Advisory boards, guest 
lectures, and collaborative projects between classrooms 
and companies can keep academic programs aligned 
with industry needs. 

♦ Encourage entrepreneurship and innovation. 
Students should have opportunities to solve real 
problems and develop practical solutions. Business 
incubators, design labs, and entrepreneurship centers 
can help students turn ideas into action and innovation 
into economic value. 

These steps don’t mean giving up on academic depth or social 
awareness. Instead, they expand the value of education by showing 
students how to apply their learning in practical ways. For example, 
a business course might include a project where students design a 
startup plan or a political science class could involve working with 
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local government on community projects. These kinds of 
experiences teach students how to think critically and act 
effectively. 

Learning to Work and Working to Learn 

Work-based learning is one of the best ways to develop 
professional competencies. Apprenticeships, co-ops, and real-
world case studies help students understand how knowledge applies 
outside the classroom. More importantly, it helps students learn 
about workplace culture, including punctuality, accountability, time 
management, and effective communication. 

Students also benefit from receiving constructive feedback in a 
professional setting. While campus life often emphasizes emotional 
safety, the workplace requires resilience. Learning to accept 
criticism without defensiveness, adjusting one’s performance based 
on feedback, and developing a growth mindset are essential 
components of becoming career-ready. 

Graduates should leave college with more than just ideas—they 
should go with practical experience, confidence, and a clear plan for 
the future. They should know how to write a strong resume, 
conduct themselves effectively in interviews, and collaborate on a 
team. They should have a solid understanding of their field and 
some real-world experience in it. They should feel ready, not just 
inspired. 

When colleges meet this challenge, they create real value—not 
just for students but for communities, businesses, and society as a 
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whole. They produce not just thinkers but doers. Not just advocates 
but problem-solvers. They help young people move from potential 
to performance. 

The Stakes Are High 

The consequences of failing to prepare students for the 
workforce go beyond individual frustration. They contribute to 
larger problems: 

♦ Underemployment: Many graduates take jobs that 
don’t require a degree, delaying career development and 
contributing to student loan stress. 

♦ Workplace turnover: Employers spend time and 
money hiring graduates who struggle to adapt, leading to 
higher turnover rates. 

♦ Economic stagnation: Innovation slows when talent is 
poorly developed. Economic growth depends on people 
who can lead, build, and solve. 

A college degree should open doors, not create disappointment. 
But for that to happen, education must adapt to new realities. We 
live in a global economy, a digital age, and a culture of rapid change. 
Graduates must be ready not only to enter the workforce but to 
shape it. 

A New Educational Model 

It’s time to rethink what higher education is for. The best 
colleges already do this. They blend the liberal arts with practical 



Returning to the Core Mission 

76 

learning. They help students become both ethical and thoughtful 
citizens—and also employable and confident professionals. 

This new model of education should be: 

♦ Purposeful: Every course should connect to real-world 
skills or thinking. 

♦ Integrated: Learning shouldn’t stop at the classroom 
door. It should include service, internships, research, 
and collaboration. 

♦ Relational: Education should build networks—
between students and mentors, employers, faculty, and 
peers. 

♦ Resilient: Students should be challenged to grow and 
develop. Easy grades and ideological echo chambers 
don’t build strength. 

Conclusion: From Campus to Career 

To truly prepare students for the workforce, higher education 
must equip them with both strong minds and capable hands. It 
must provide direction, training, and opportunities for growth. 
When it does, everyone benefits: students find meaningful work, 
employers find capable talent, and society advances with confident, 
skilled professionals leading the way. 

As our economy becomes increasingly global and technology 
transforms the way we work, this kind of preparation is more 
critical than ever. We need graduates who can adapt, learn, and lead. 
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That won’t happen unless colleges step up and take this 
responsibility seriously. 

Now is the time for colleges and universities to return to what 
students—and society—need most. Not just education for its own 
sake but education that prepares young people to succeed in life, 
contribute to their communities and thrive in the workplace. That’s 
the kind of education that transforms lives—and builds a stronger 
future for everyone. 
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Chapter 8 
Political Neutrality is  

Not Silence 

 

n today’s divided and politically charged society, the idea of 
being “neutral” is often misunderstood. Some people see 

neutrality as weakness or avoidance, assuming that those who don’t 
take sides lack conviction. Others see it as a refusal to confront 
injustice. But in the world of higher education, political neutrality is 
neither silence nor cowardice—it is a bold and principled stance 
that prioritizes intellectual integrity, inclusivity, and the true mission 
of education. 

Neutrality in education doesn’t mean ignoring essential issues. 
It means refusing to push a single political agenda. It is about 
creating an environment where ideas can be explored freely, where 
students are not told what to think but are challenged to think for 
themselves. A truly neutral university maintains a commitment to 

I 
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truth-seeking and intellectual honesty, fostering open dialogue 
instead of ideological conformity. 

Neutrality as a Foundation for Academic Excellence 

At its core, political neutrality is about preserving the 
university’s role as a marketplace of ideas. In this space, multiple 
perspectives are examined, questioned, and tested. When an 
institution commits to neutrality, it fosters an environment that 
enables students and faculty from diverse backgrounds and belief 
systems to participate equally in the academic discourse. This 
diversity of thought is essential to rigorous scholarship and 
innovation. 

In contrast, when a university takes an explicit political stance, 
it risks becoming a platform for advocacy rather than a forum for 
inquiry. This shift can alienate students and faculty who hold 
differing views, leading to polarization and self-censorship. It 
undermines the sense of belonging that is vital to healthy academic 
communities and erodes trust in the institution’s commitment to 
fairness and intellectual freedom. 

The mission of a university is not to convince students what to 
believe. It is to help them learn how to think. That mission is best 
served when a wide range of viewpoints are welcomed and 
examined with intellectual humility. When schools become echo 
chambers that only allow one side of an issue, real learning is 
replaced by repetition. 
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Political Neutrality Promotes Respect and Inclusion 

Some argue that true neutrality is impossible—that every 
decision, curriculum choice, or policy reflects a political position. 
While it’s true that complete objectivity may be unattainable, 
institutions can still strive for balance, fairness, and openness. They 
can foster environments that prioritize respectful dialogue and 
curiosity over dogma and partisanship. 

For students, this means having the freedom to question 
assumptions, test ideas, and express opinions without fear of being 
ostracized or penalized. For faculty, it means teaching a variety of 
perspectives without using the classroom as a platform for personal 
views. For administrators, this means ensuring that policies 
promote free expression and do not favor any particular political 
ideology. 

Consider a university that invites speakers from across the 
political spectrum. Conservative voices are heard alongside 
progressive ones, and students are encouraged to ask questions and 
engage critically with the material. Or consider a political science 
course where students examine both libertarian and socialist 
frameworks and are tasked with debating and defending each. 
These practices cultivate a richer educational experience and model 
democratic engagement. 

The Civic Mission of Higher Education 

Education is about preparing citizens, not just professionals. 
That includes helping students engage meaningfully in democratic 
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life. But civic education is not about indoctrination—it’s about 
empowerment. Students should be taught how to research, evaluate 
claims, participate in civic discourse, and form and articulate their 
own views. 

Neutrality in this context means supporting students’ civic 
development without prescribing specific outcomes. Universities 
should encourage students to care about their communities, to 
vote, to get involved—but not to adopt one “correct” political 
position. Real civic engagement grows from personal conviction, 
not institutional pressure. 

John Stuart Mill famously argued that intellectual development 
requires exposure to opposing viewpoints. Only by wrestling with 
competing ideas can individuals truly understand their own beliefs. 
This is especially true in an era of polarization and digital echo 
chambers. Colleges must be among the last institutions that 
deliberately preserve spaces for disagreement, dialogue, and 
discernment. 

The Dangers of Ideological Conformity 

When political neutrality is abandoned and ideological 
conformity is encouraged, the consequences are profound. 
Students quickly learn which views are acceptable and which are 
risky. They begin to self-censor. Classroom discussions become 
one-sided. Academic inquiry becomes constrained by the fear of 
offending dominant norms. Worst of all, students begin to mistake 
agreement for understanding. 
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This kind of intellectual environment does not produce 
independent thinkers. It attracts followers—individuals who are 
adept at mimicking the opinions around them but unable to 
challenge or see beyond them. In the long run, this limits 
innovation, weakens democracy, and hinders students’ ability to 
function effectively in a diverse and dynamic society. 

Students must be taught that discomfort is not danger—and 
that disagreement is not disrespect. A mature society relies on the 
ability to hear different perspectives, evaluate them fairly, and 
coexist peacefully with those who view the world differently. 
Universities that model political neutrality teach this lesson more 
powerfully than any lecture ever could. 

Neutrality and Leadership Development 

Neutral universities are not passive—they are actively 
cultivating future leaders. Leadership in a pluralistic society requires 
the ability to listen, empathize, and reason through complex issues. 
These skills are not developed in ideological bubbles. They are 
created through exposure to complexity, ambiguity, and multiple 
perspectives. 

A neutral institution teaches students how to lead with character 
and wisdom. It does this by: 

♦ Encouraging students to ask hard questions and pursue 
truth. 

♦ Promoting intellectual humility and resilience. 

♦ Creating space for debate, exploration, and reflection. 
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♦ Modeling how to disagree without demonizing. 

These are leadership skills. And they are desperately needed in 
every sector of society. 

Upholding Neutrality in Practice 

Maintaining neutrality is not always easy. Universities will face 
pressure—from donors, politicians, advocacy groups, and even 
their students—to take sides. But principled neutrality means 
resisting this pressure to preserve the academic mission. 

There will be moments of controversy. A university might host 
a divisive speaker, and protestors will demand cancellation. Or a 
school may choose not to state a national political issue, and some 
will accuse it of cowardice. But these are precisely the moments 
when neutrality must be defended. 

A university that stands firm in its commitment to neutrality 
sends a powerful message: that education is not about coercion but 
exploration. That disagreement is not a threat but a tool that the 
classroom is a sanctuary for thought, not a battlefield for 
partisanship. 

Faculty should be free to express their views, just like students. 
However, they should never grade or treat students differently 
based on their personal beliefs. Course material should encompass 
multiple perspectives on a topic. Campus events should promote 
understanding rather than taking sides. That’s how universities 
build respect and trust across different beliefs. 
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The Role of Institutional Leadership 

Leaders in higher education must articulate clearly why 
neutrality matters. They must explain that neutrality is not a failure 
to engage—but a commitment to engage fairly. They must equip 
faculty to facilitate balanced conversations. They must support 
policies that promote free expression and guard against ideological 
favoritism. 

This includes: 

♦ Establishing clear guidelines for academic freedom and 
free speech. 

♦ Hosting forums where diverse views are represented. 

♦ Training faculty and staff in facilitating civil discourse. 

♦ Ensuring that hiring and curriculum development 
reflects a commitment to intellectual diversity. 

The goal is not to avoid controversy but to create a campus 
culture where controversy is met with curiosity rather than 
condemnation. 

A Call to Courage and Clarity 

Neutrality takes courage. It means standing firm in the belief 
that everyone has a right to be heard. It means allowing 
uncomfortable conversations, even when some people disagree. It 
means refusing to be pressured into taking sides simply because it’s 
popular or easy. 
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Neutrality is not silence. It is not apathy. It is not indifference. 
It is a profound statement of respect for students’ capacity to think, 
to reason, and to grow. It is an act of trust in the educational process 
and the human mind. 

Universities are at a turning point. They can become places of 
open inquiry—or they can turn into tools for political messaging. 
Choosing the first path means upholding neutrality, not as a lack of 
care, but as a powerful act of respect. Respect for every student’s 
mind. Respect for every voice. And respect for truth itself. 

Conclusion: Education, Not Indoctrination 

In the 21st century, we need colleges that do more than teach 
facts. We need schools that help students grow into independent 
thinkers and thoughtful citizens. We need classrooms where ideas 
are explored, not imposed. And we need campuses where everyone 
belongs, even if they don’t all agree. 

By staying politically neutral, universities create a culture where 
learning thrives. They become places where debate is encouraged, 
curiosity is protected, and students are prepared to lead in a diverse 
and complex world. That’s the kind of education our society needs 
now more than ever. 

In the end, political neutrality is not silence—it’s strength. It’s 
the foundation of real education, and it’s what gives students the 
freedom to think deeply, speak boldly, and live responsibly. 
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Chapter 9 
The Responsibility of 

Educators 

 

eing an educator means more than just giving lectures or 
grading papers; it involves a more profound commitment to 

the well-being of students. Especially at the college level, teachers 
play a significant role in shaping how students think, who they 
become, and how they view the world. Professors are not just 
instructors—they’re mentors, role models, and guides. Their words, 
actions, and attitudes can have a lasting impact on students, 
influencing how they make decisions, treat others, and engage with 
complex ideas. This power comes with great responsibility. 

Professors are among the most influential figures in a student’s 
life. A well-guided classroom experience can unlock potential, 
nurture curiosity, and instill confidence. But the opposite is also 
true: classrooms that stifle curiosity or dismiss dissenting 

B 
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viewpoints can damage student development. The responsibility of 
educators, therefore, is to create an academic environment that 
promotes independent thinking, intellectual rigor, and mutual 
respect. 

Education, Not Indoctrination 

Educators should not see themselves as preachers for a specific 
cause or ideology. Instead, their job is to help students become 
strong, independent thinkers. Students don’t need to be told what 
to believe—they need help learning how to evaluate evidence, ask 
thoughtful questions, and explore different viewpoints. The goal of 
education is not ideological conformity but cognitive development. 

A healthy learning environment includes many viewpoints. 
Good teachers present multiple sides of an issue and encourage 
respectful debate. They welcome disagreement as part of the 
learning process. Rather than turning every lesson into a political 
argument, they focus on building curiosity and teaching students 
how to handle disagreement thoughtfully. These habits are essential 
not just for academic success but also for success in the workplace, 
in relationships, and civic life. 

Sadly, this ideal isn’t always met. Some educators use their 
classroom time to promote political views. They may design lesson 
plans that ignore alternative perspectives or penalize students who 
challenge the prevailing narrative. This kind of teaching doesn’t 
develop critical thinking—it trains students to echo approved 
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views. It limits intellectual diversity and discourages the courage to 
question. 

Academic Freedom and Its Limits 

Some educators defend this behavior by citing “academic 
freedom.” While academic freedom is essential to innovation and 
exploration, it doesn’t mean educators are free from accountability. 
True academic freedom invites open discussion, protects 
intellectual diversity, and fosters honesty in the pursuit of 
knowledge. It is not a license to promote personal beliefs at the 
expense of student development. 

As the American Association of University Professors noted in 
its 1940 Statement of Principles: “Teachers are entitled to freedom 
in the classroom in discussing their subject, but they should be 
careful not to introduce into their teaching controversial matter 
which has no relation to their subject.” This principle remains 
relevant today. It reminds us that education must stay focused on 
truth, not ideology. 

Classroom discussions should relate to the subject at hand. 
Controversial matters may certainly arise—and should be 
discussed—but they must be addressed in an intellectually balanced 
and relevant way. Injecting personal politics into unrelated subjects 
not only misuses the educator’s authority but also erodes the trust 
between students and teachers. 
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Modeling Respectful Engagement 

Educators have a duty to respect the views of their students—
even when those views differ from their own. It is often the 
students who think differently who grow the most in a thoughtfully 
moderated academic environment. Questions should be welcomed. 
Dissent should be examined. Students must feel free to explore 
their beliefs without fear of ridicule or retribution. 

Educators model respectful engagement by the way they handle 
disagreements. Do they listen to opposing views? Do they 
encourage debate? Do they teach students how to respond to ideas 
they disagree with in a respectful manner? These are not peripheral 
issues. They are central to the development of intellectual and 
emotional maturity. 

Good educators teach students how to disagree without being 
disrespectful. They demonstrate how to change their minds when 
faced with new facts. These are essential life skills. The ability to 
think critically, to adapt, and to reason through complex issues is 
what prepares students for real-life challenges. 

The Administrator’s Role in Supporting Educators 

University administrators also play an essential role. They must 
support a culture of intellectual openness and viewpoint diversity. 
This means: 

♦ Encouraging open discussion in classrooms and 
public forums. 
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♦ Protecting faculty and students who express 
unpopular or minority viewpoints. 

♦ Incentivizing excellence in teaching, not just 
research output or ideological alignment. 

♦ Ensuring hiring practices seek out educators from 
varied backgrounds and intellectual traditions. 

Administrators should also provide faculty with training on how 
to create inclusive and respectful classrooms. Professional 
development programs can help educators navigate challenging 
conversations and manage sensitive topics with tact and integrity. 

When challenges arise—such as student complaints or campus 
protests—leaders must respond with clarity and fairness. They 
should reaffirm the institution’s commitment to free inquiry, ensure 
due process, and uphold the standards of academic responsibility. 

The Trust Between Students and Teachers 

Education is a relationship of trust. Students trust their teachers 
to be honest, fair, and focused on learning. When educators abuse 
that trust—by promoting personal views instead of encouraging 
critical thinking—they hurt not just their students but the entire 
mission of higher education. They discourage curiosity and 
diminish the confidence students have in their ability to reason. 

But when educators teach with honesty, humility, and care, they 
can inspire students to reach their highest potential. They help 
students discover who they are, what they believe, and how to make 



Returning to the Core Mission 

92 

sense of the world around them. They light a fire for learning that 
can last a lifetime. 

As John Dewey once said, “Education is not preparation for 
life; education is life itself.” Learning doesn’t stop when students 
leave the classroom. A great professor helps students understand 
that life itself is a classroom and that thinking well is the key to 
living well. 

Leadership in the Classroom 

Professors who teach with integrity are leaders. They challenge 
students not to break them down but to build them up. They set 
high expectations, demand rigorous thinking, and reward 
intellectual honesty. They model virtues like patience, empathy, 
courage, and open-mindedness. 

Leadership in the classroom also means being self-aware. 
Teachers must reflect on their assumptions and biases. They must 
ask whether their teaching opens doors—or closes them. They 
must be willing to grow and learn from their students. This kind of 
leadership is not about control—it’s about empowerment. 

Educators who lead with truth and humility transform 
classrooms into places of wonder and growth. They give students 
the tools they need to thrive—not just in exams, but in life. These 
educators leave a legacy that goes far beyond the subjects they 
teach. 
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Teaching the Whole Student 

Good educators understand that teaching is not just about 
content—it’s about character. It’s about helping students become 
not just knowledgeable but wise. This means integrating ethical 
reasoning, civic awareness, and interpersonal skills into the learning 
process. 

In every field—from business to engineering, from literature to 
law—students will face moral questions, interpersonal challenges, 
and societal pressures. Professors must help them prepare for these 
realities by fostering resilience, empathy, and the ability to reason 
ethically. 

This is not about preaching moral conclusions—it’s about 
teaching moral thinking. It’s about giving students the tools to 
evaluate choices, consider consequences, and live with integrity. 

The Future of Education Depends on Educators 

If we want colleges to return to being places of real learning, we 
must begin with the people who teach. Professors must lead with 
truth, prioritize students’ growth, and resist the temptation to turn 
education into a platform for activism. This requires honesty, 
openness, and a commitment to creating spaces where all voices 
can be heard. It also means being willing to challenge students—
but in ways that help them grow, not in ways that shut them down. 

This isn’t always easy. Teachers must reflect on their own beliefs 
and biases. They must learn how to guide students without 
controlling them. But this effort is worth it. When professors teach 
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with integrity, they create classrooms where students are genuinely 
free to learn. 

Ultimately, the responsibility of educators is one of the most 
important in our society. Their work shapes the future—not just 
that of their students but also communities, industries, and nations. 
By staying true to the principles of fairness, open-mindedness, and 
critical thinking, educators help build a wiser, kinder, and more 
capable world. 

As we look ahead, we must support and encourage educators 
who are committed to this vision. We must train new teachers to 
lead with respect and curiosity. We must remind ourselves that 
education is not about creating copies—it’s about helping students 
become the best versions of themselves. And we must never forget 
that every lesson taught with care, every question asked with 
honesty, and every moment spent truly listening can make a 
difference that lasts a lifetime. 
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Chapter 10 
Reform Starts at the Top 

 

eal change in higher education doesn’t happen by chance—it 
requires intentional leadership, thoughtful vision, and 

institutional courage. While students and faculty play crucial roles 
in shaping the intellectual climate on campus, lasting and 
meaningful reform depends on the decisions of those in positions 
of authority: university presidents, provosts, deans, and boards of 
trustees. These leaders are responsible not only for policies and 
operations but for setting the tone, culture, and mission of an 
institution. 

When higher education begins to drift away from its core 
purpose—to educate, not indoctrinate—it is the responsibility of 
leadership to steer the course back on track. Suppose colleges are 
to reclaim their role as champions of intellectual diversity and free 
inquiry. In that case, the call to action must begin at the top. 

R 



A Call to Action 

98 

The Mission Starts with Leadership 

Every university has a mission statement. Often, these are 
aspirational documents filled with noble goals: promoting 
scholarship, fostering critical thinking, and serving the public good. 
But mission statements are meaningless unless university leaders 
commit to living them out in practical, visible ways. That 
commitment starts with clearly defining the university’s purpose. 

Rather than allowing the university to drift into becoming a 
platform for activism or a vehicle for political messaging, presidents 
and provosts must reaffirm that education is about teaching 
students how to think, not what to think. This isn’t a retreat from 
engagement with the world’s problems—it’s a reminder that higher 
education contributes most when it cultivates minds capable of 
solving those problems through rigorous thought and open 
dialogue. 

When leadership prioritizes intellectual freedom and neutrality, 
it sends a message throughout the institution that the university is 
a place where ideas can be tested, debated, and refined. This 
approach encourages Resilience, curiosity, and a culture of 
continuous learning. It also signals to students and faculty from all 
backgrounds that they are welcome and that their voices are valued 
and matter. 
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Presidents and Chancellors: The Guardians of 
Purpose 

University presidents and chancellors hold the most visible and 
influential positions on campus. They serve as the face of the 
institution, communicate with the public, and shape policy through 
executive decisions. They are also uniquely positioned to influence 
culture. 

Suppose they remain silent while free expression is threatened 
or classrooms become ideologically uniform. In that case, they 
allow the university’s mission to be undermined. But if they speak 
clearly and act decisively in favor of open inquiry, viewpoint 
diversity, and respectful dialogue, they can steer their institutions 
back toward academic integrity. 

Courageous leadership at this level often means standing up to 
criticism. Presidents may face pressure from donors, alums, 
advocacy groups, or even internal campus movements. But their 
job is not to be popular—it’s to lead. That means resisting trends 
that compromise the university’s commitment to intellectual 
openness and prioritizing policies that enhance the student learning 
experience. 

Trustees and Boards: Accountability and Oversight 

While less visible, boards of trustees carry significant power. 
They are ultimately accountable for the stewardship of the 
institution, including its finances, policies, and overall direction. 
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Trustees must take an active role in ensuring that their colleges and 
universities stay true to their stated missions. 

This includes asking difficult questions: 

♦ Are academic programs fostering critical thought or 
promoting one-sided ideology? 

♦ Are hiring and tenure decisions being made based on 
scholarly excellence or political alignment? 

♦ Are students being encouraged to challenge ideas and 
engage in respectful debate? 

Trustees must advocate for transparency, support 
administrative leaders who defend intellectual freedom, and hold 
them accountable when they fail to do so. Reform at this level 
requires a proactive approach to oversight, not just reactive 
responses to scandal or public pressure. 

Deans and Department Chairs: Cultural Architects 

Deans and department chairs oversee the academic heart of the 
university: the faculty and curriculum. They influence which 
courses are offered, which faculty are promoted, and what kind of 
research is prioritized. These leaders play a vital role in determining 
the intellectual diversity of a campus. 

To support reform, academic leaders must: 

♦ Encourage faculty to explore and present multiple 
perspectives on complex issues. 
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♦ Resist the temptation to turn entire departments into 
echo chambers. 

♦ Promote interdepartmental dialogue and cross-
disciplinary collaboration. 

♦ Review syllabi to ensure course content aligns with 
principles of intellectual honesty. 

By setting high standards for academic rigor and openness, 
department heads can cultivate a culture of inquiry rather than 
orthodoxy. 

Institutional Actions that Foster Reform 

Words matter, but actions define leadership. Universities 
committed to reform must implement policies and practices that 
reflect their educational values. Here are several strategies that 
leadership can adopt: 

1. Revise Mission Statements to include explicit 
commitments to intellectual diversity and academic 
freedom. 

2. Develop Clear Free Speech Policies that protect the 
rights of students and faculty to express their views 
without fear of censorship or retaliation. 

3. Audit Intellectual Diversity by assessing curricula, 
faculty viewpoints, guest speaker policies, and campus 
climate. 
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4. Launch a Speaker Series and Debate Forums, which 
bring together voices from across the political and 
philosophical spectrum. 

5. Reward Faculty Excellence based on student 
outcomes, mentorship, scholarly rigor, and openness to 
multiple viewpoints—not activism or political 
engagement. 

6. Establish Anonymous Feedback Channels where 
students and staff can report concerns about bias, 
censorship, or academic pressure. 

7. Encourage Civil Disagreement through training 
programs, dialogue events, and classroom policies that 
promote respectful dissent. 

These are not performative measures—they are concrete steps 
that signal a renewed commitment to real education. 

The Challenge of Change 

Reform in higher education is difficult. Institutions are 
inherently resistant to change, and many faculty and administrators 
benefit from the status quo. But reform is not about creating 
enemies—it’s about building excellence. 

For change to take root, leaders must: 

♦ Communicate a compelling vision for the future. 

♦ Build coalitions of faculty, students, and alums who 
support the mission. 

♦ Set measurable goals and progress reports. 
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♦ Stay consistent in message and action, even when 
opposition arises. 

The alternative—to allow universities to become increasingly 
polarized and ideologically uniform—will only deepen public 
mistrust and reduce the value of higher education in society. 

The Broader Impact of Leadership Reform 

When universities are led with integrity, the impact goes far 
beyond the campus. Strong educational leadership produces: 

♦ Thoughtful Graduates who are prepared to think, 
engage, and lead in complex environments. 

♦ Trust in Institutions among communities, businesses, 
and future students. 

♦ Innovation and Creativity through exposure to diverse 
ideas and rigorous thinking. 

♦ Democratic Resilience as students learn to engage 
with disagreement and participate in civic life with 
maturity. 

Leadership reform is not just about improving education—it’s 
about preserving the social and democratic fabric of our nation. 
The next generation of leaders is being formed in our classrooms. 
What kind of thinkers we produce depends on the type of 
leadership we empower. 
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Leading with Courage and Purpose 

Leadership in higher education must be guided by principle, not 
popularity. It must be rooted in a vision for students that transcends 
political trends. Reform begins at the top because the top sets the 
tone determines the policy, and shapes the future. 

By embracing transparency, protecting freedom of thought, and 
recommitting to the foundational goals of education, university 
leaders can initiate the challenging yet essential work of renewal. 
The challenge is great—but so is the opportunity. 

Now is the time for presidents, trustees, and academic leaders 
to act. Not with slogans but with substance. Not with politics, but 
with purpose. And not with fear but with the deep conviction that 
education at its best is the cornerstone of a free, thoughtful, and 
flourishing society. 
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Chapter 11 
Empowering Students  

and Parents 

 

or far too long, students and parents have been treated as 
passive participants in the world of higher education. They’re 

expected to pay for, support, and respect a system that often gives 
them little say in return. But in truth, these individuals are the most 
essential stakeholders in education. Students are the ones whose 
futures are shaped by what happens in college—academically, 
professionally, and personally. And parents are often the ones 
making significant financial and emotional sacrifices to make higher 
education possible. 

It’s time for students and parents to take back their rightful role 
and influence in shaping colleges and universities. This is not just 
about demanding rights—it’s about recognizing the key part they 
play in making education meaningful and successful. When 

F 
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students and parents are actively involved, they can help steer 
higher education back to its core purpose: teaching, learning, and 
developing critical thinkers. 

Building Awareness: Seeing Behind the Curtain 

The first step toward empowerment is awareness. Students and 
parents must look beyond college brochures and campus tours and 
ask: What’s really happening in the classroom? What values are 
being taught? What kinds of discussions are being encouraged—or 
discouraged? Too often, schools market themselves as places for 
open learning. However, behind the scenes, they promote narrow 
worldviews and discourage diverse opinions. 

This mismatch between appearance and reality leads to 
confusion and disappointment. Students expect a well-rounded, 
balanced education but may find themselves in environments 
where certain beliefs are pushed and others are silenced. To avoid 
this, families should conduct more thorough research before 
selecting a school. 

When evaluating a college, students and parents should ask the 
following questions: 

♦ Does the school protect free speech and open debate? 

♦ Are different viewpoints welcomed, or are unpopular 
opinions shut down? 

♦ Are students taught how to think critically—or what to 
think? 
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Instead of relying only on rankings and reviews, families should: 

♦ Attend public lectures or campus events to see who the 
invited speakers are. 

♦ Review course catalogs and syllabi to check for 
intellectual diversity. 

♦ Read the student newspaper to gain insight into campus 
attitudes. 

♦ Speak with current students and alums from diverse 
backgrounds. 

♦ Research any recent controversies involving free speech 
or political bias. 

These steps provide a clearer picture of the school’s culture, 
helping students find a campus that aligns with their values and 
learning goals. 

Engaging Actively: Becoming a Voice on Campus 

Once enrolled, students must feel confident enough to speak 
up. College is not just about passing exams—it’s about learning to 
think, question, and contribute to meaningful conversations. 
Students should ask hard questions, respectfully challenge ideas, 
and seek out multiple viewpoints. Real growth happens when 
students are encouraged to explore, disagree, and rethink their 
positions based on evidence and discussion. 

True learning requires courage. But courage can be contagious. 
When one student speaks up, others feel empowered to do the 



A Call to Action 

108 

same. This helps create a more open, respectful campus culture 
where all ideas can be heard. 

Universities must also establish systems to protect students who 
feel silenced or marginalized due to their views. This could include: 

♦ Anonymous reporting tools for ideological bias 

♦ Fair procedures for handling disagreements 

♦ Student forums for open discussion on difficult topics 

♦ Support for students organizing diverse events or 
inviting different speakers 

♦ Training for faculty on how to lead respectful, inclusive 
classroom conversations 

♦ Mentorship programs pairing students with faculty who 
value critical thinking 

♦ An ombudsman office dedicated to academic freedom 
and fairness 

These measures help build a culture where students don’t just 
fit in—they thrive by thinking deeply and engaging honestly. 

Empowering Parents: From Passive Supporters to 
Active Partners 

Parents also have an essential role. They can ask direct questions 
at admissions events and orientations: How does the school 
promote intellectual diversity? How do they handle controversial 
discussions? How do they protect students’ right to speak freely? 
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By forming networks with other parents, they can share 
information and raise collective concerns. They can support 
programs and nonprofits that promote academic freedom and 
diversity of thought. And perhaps most importantly, parents can 
prepare their children to face the intellectual and emotional 
challenges of college life. 

That means helping students develop strong thinking skills 
before they even arrive on campus. Please encourage them to read 
widely. Talk about complex topics at home. Teach them how to 
have respectful disagreements. Let them practice making 
thoughtful arguments and asking good questions. This kind of 
preparation gives students the tools they need to stay grounded and 
confident. 

It’s also a reminder that education doesn’t begin or end in the 
classroom. Families are students’ first and most lasting teachers. By 
building up their children’s sense of curiosity, resilience, and 
responsibility, parents provide a foundation that no college course 
can replace. 

Changing the System: Collective Influence from the 
Ground Up 

The truth is that most colleges won’t change unless students and 
parents push for it. Internal reforms are slow, and many institutions 
resist change. But pressure from engaged students and families can 
make a real difference. Tuition dollars, public opinion, and parent 
involvement are powerful tools for change. 
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The message is clear: Students and parents are not powerless. 
You have a voice, and your choices matter. When you demand 
transparency, accountability, and genuine learning, you help shape 
a better future—not just for your own family but for higher 
education as a whole. 

If students and parents work together to advocate for balance, 
fairness, and intellectual honesty, colleges will be compelled to 
respond. Reform starts at the grassroots—with those who care 
most about education. 

Strategies for Long-Term Impact 

To sustain this influence and create real change, students and 
parents can take these strategic actions: 

♦ Start or join campus organizations focused on viewpoint 
diversity and free speech 

♦ Support faculty members who encourage balanced 
discussion and critical thinking 

♦ Push for course evaluations that ask about intellectual 
openness in the classroom 

♦ Meet with university leaders to share concerns and 
suggest improvements 

♦ Speak at school board meetings, trustee events, or public 
forums about higher education 

♦ Write op-eds, blog posts, or social media content sharing 
experiences and advocating for reform 
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♦ Encourage legislation that protects academic freedom 
and student rights 

When individuals take consistent, thoughtful actions over time, 
their influence grows. Students who become leaders inspire others 
to follow in their footsteps. Parents who ask tough questions at one 
event often start broader conversations that reach far beyond a 
single school. 

Education is a Partnership, Not a Transaction 

We must reframe our perspective on higher education. It’s not 
a product to be bought and consumed—it’s a partnership between 
learners, families, educators, and institutions. Each side has a role. 
Each side has responsibility. And when all sides work together, the 
result is not just a better college experience—it’s a better society. 

Higher education should be a force for unity, not division. It 
should challenge students, not coddle them. It should prepare them 
for work and life—not just teach them to repeat fashionable ideas. 
Empowered students and parents can help restore that vision. 

In the end, when students and parents claim their rightful place 
as active participants in higher education, they don’t just improve 
colleges—they safeguard the future of learning itself. This is about 
building a society that values wisdom, truth, and freedom. And that 
work begins with you.  
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Chapter 12 
Building Bridges, Not Silos 

 

 thriving university is not defined solely by its ability to 
enforce consensus but rather by its capacity to cultivate 

understanding, promote intellectual growth, and foster meaningful 
dialogue among diverse perspectives. In recent years, unfortunately, 
many campuses across the nation have inadvertently strayed from 
this ideal. Instead of constructing bridges that connect individuals 
from varied backgrounds, beliefs, and identities, they have 
unintentionally erected ideological silos—echo chambers that not 
only discourage substantive discourse but, in some instances, even 
vilify differences. This trend has led to a concerning narrowing of 
intellectual horizons and a diminishment of the rich tapestry of 
ideas that should characterize higher education. 

This siloed approach, while offering a superficial sense of 
comfort and security, comes at a considerable cost: it impedes both 
personal and collective growth. Such environments primarily 

A 
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expose students to ideas that reinforce their existing viewpoints, 
creating a closed loop of thought where engagement with opposing 
perspectives is often perceived as a form of betrayal rather than an 
opportunity for learning and expansion. This insulation 
fundamentally undermines the core purpose of higher education, 
which is to broaden minds, challenge preconceptions, and prepare 
students for a complex, multifaceted world. The result is a 
generation of graduates ill-equipped to navigate the diverse 
landscape of ideas and perspectives they will encounter beyond the 
campus gates. 

True learning, in its most profound and transformative sense, 
occurs at the intersection of diverse ideas, experiences, and 
worldviews. It happens when students are not only encouraged but 
expected to listen deeply and empathetically to different 
perspectives, speak boldly about their own convictions, and reflect 
honestly on the interplay between various viewpoints. This kind of 
learning occurs when disagreement is viewed not as a threat to one’s 
identity or beliefs but as a valuable tool for refining thought, 
deepening understanding, and developing critical thinking skills. 
Such an approach fosters intellectual resilience and adaptability, 
qualities that are increasingly crucial in our rapidly changing global 
society. 

Universities must, therefore, make it their primary mission to 
foster an intellectually vibrant and inclusive culture. This vital 
endeavor entails several key actions: 
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♦ Curating spaces where civil discourse is not only 
possible but expected and celebrated ensuring that 
these environments are conducive to open, respectful, 
and productive exchanges of ideas. This might involve 
creating designated “dialogue zones” on campus where 
students are encouraged to engage in conversations 
about controversial topics in a structured, respectful 
manner. 

♦ Training faculty to skillfully facilitate discussions 
that are challenging yet respectful, equipping them 
with the tools to navigate contentious topics and manage 
potential conflicts constructively. This could include 
workshops on conflict resolution, active listening 
techniques, and strategies for promoting inclusive 
dialogue. 

♦ Promoting a wide array of events, dialogues, and 
courses that intentionally bring together people 
from different ideological, cultural, and faith 
backgrounds, creating opportunities for genuine 
interaction and mutual understanding, and, for example, 
hosting regular “Diversity Dialogue” series featuring 
speakers from various backgrounds and perspectives. 

♦ Encouraging students to step outside their comfort 
zones and engage with ideas that challenge their 
preconceptions fostering intellectual curiosity and 
resilience. This might involve implementing a 
“Perspectives Challenge” program where students are 
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incentivized to attend events or take courses that expose 
them to unfamiliar viewpoints. 

♦ Implementing mentorship programs that pair 
students with diverse backgrounds and 
perspectives facilitating one-on-one relationships that 
can break down barriers and foster empathy. These 
programs could be structured to ensure that students are 
matched with mentors who have significantly different 
life experiences or worldviews. 

Too often, the concept of diversity in higher education is 
framed exclusively in terms of demographics. While demographic 
diversity is undoubtedly essential and contributes significantly to 
the richness of the university experience, intellectual and 
philosophical diversity are equally crucial—and, in today’s 
increasingly polarized climate, they are becoming increasingly rare. 
A truly diverse university is one where a conservative student can 
speak freely in a sociology class without fear of ridicule or ostracism 
and where a progressive student can explore new ideas in a theology 
seminar without apprehension of retribution or judgment. This 
intellectual diversity extends beyond political ideologies to 
encompass a wide range of cultural, religious, and philosophical 
perspectives, creating a rich tapestry of thought on campus. 

Building bridges across ideological divides also requires a 
fundamental quality: humility. Students and educators alike must be 
willing to acknowledge that they don’t have all the answers, that 
they can learn valuable lessons from others, and that listening to 



The Crisis On Campus 

117 

different perspectives is not equivalent to agreeing with them. This 
mindset of intellectual humility forms the essential foundation for 
meaningful dialogue, mutual understanding, and personal growth. 
It allows for the possibility of changing one’s mind in light of new 
evidence or compelling arguments, a crucial skill in both academic 
and professional settings. Cultivating this humility can be 
challenging, particularly in an era where strong opinions and 
unwavering certainty are often rewarded in public discourse. Still, it 
is  

essential for creating a genuinely open and inclusive learning 
environment. 

In addition, universities must take on the crucial task of 
reintroducing and emphasizing the lost arts of persuasion and 
compromise. In a world that seems to grow more polarized and 
divided with each passing day, we desperately need graduates who 
can engage effectively across differences. This engagement should 
be characterized not just by passion and conviction but also by 
patience, clarity, and compassion—qualities that are essential for 
bridging divides and finding common ground. The ability to 
articulate one’s views clearly, listen actively to others, and find areas 
of agreement amidst disagreement are skills that will serve students 
well beyond their academic careers. These skills are not only 
valuable in personal interactions but are also crucial for success in 
professional environments where collaboration and negotiation are 
often key to achieving goals. 
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Faith can also play a powerful and positive role in this process 
of building bridges. Students grounded in various faith traditions 
often bring a unique lens of grace, conviction, and purpose to 
conversations about justice, morality, and truth. Rather than 
excluding faith from the public square of ideas, as has sometimes 
been the trend in secular academia, universities should welcome it 
as an integral part of a rich and meaningful exchange of 
perspectives. This inclusion can lead to more in-depth discussions 
about values, ethics, and the human experience, thereby enriching 
the academic discourse for all participants. It’s important to note 
that this approach does not advocate for the promotion of any 
particular faith but rather for the recognition of faith as a valid and 
valuable perspective in academic discussions. 

In essence, what our society needs is not more ideological tribes 
or echo chambers but a generation of skilled and empathetic 
bridge-builders. By restoring the habits of constructive dialogue 
and rekindling the courage of intellectual curiosity, universities can 
help lead the way in addressing this critical need. They can serve as 
models for the broader culture, demonstrating what it looks like to 
live with disagreement without succumbing to division. This 
approach not only enhances the quality of education but also 
prepares students to be effective leaders and citizens in a diverse, 
global society. It equips them with the tools to navigate complex 
social and professional environments where diverse perspectives 
are the norm rather than the exception. 
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Higher education must reclaim its vital role as a place where 
bridges are built, where minds are opened to new possibilities, and 
where our shared humanity is recognized as more fundamental than 
our political identities. This is not just an academic ideal but a 
practical necessity for the health of our democracy and the progress 
of our society. By fostering environments where diverse ideas can 
coexist and interact productively, universities can equip the next 
generation with the tools they need to navigate and address the 
challenges of our increasingly fragmented world. This approach to 
education goes beyond mere knowledge transfer; it cultivates 
wisdom, empathy, and the ability to view the world from multiple 
perspectives. 

To achieve this, universities might consider implementing 
programs such as: 

♦ Cross-disciplinary courses that bring together 
students from different fields of study to tackle complex, 
real-world problems. For example, a course on climate 
change that combines perspectives from environmental 
science, economics, political science, and ethics. 

♦ Debate clubs and forums that encourage respectful 
disagreement and teach the art of constructive argument. 
These could include structured debates on controversial 
topics, with an emphasis on understanding and 
articulating multiple viewpoints. 

♦ Community engagement projects that require 
students to work with diverse populations outside the 
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university setting. This could involve partnerships with 
local organizations serving different communities, 
providing students with hands-on experience in bridging 
cultural and socioeconomic divides. 

♦ Workshops on active listening, empathy, and 
conflict resolution to equip students with practical 
skills for bridging divides. These could be integrated into 
orientation programs or offered as ongoing personal 
development opportunities throughout a student’s 
academic career. 

♦ A “Perspectives Exchange” program where students 
spend a semester at a university with a significantly 
different ideological or cultural orientation, encouraging 
them to immerse themselves in a different intellectual 
environment. 

By embracing these principles and practices, universities can 
create a learning environment that not only prepares students for 
academic success but also equips them to be thoughtful, engaged 
citizens capable of healing divisions and building a more cohesive 
society. In doing so, higher education institutions can fulfill their 
highest calling: to be beacons of knowledge, understanding, and 
hope in an increasingly complex and interconnected world. This 
approach to education goes beyond preparing students for careers; 
it prepares them for life, citizenship, and leadership in a diverse and 
often divided world. The ultimate goal is to produce graduates who 
are not only knowledgeable in their fields but also skilled in the art 
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of human understanding and connection—individuals who can 
serve as bridges in a world that desperately needs them. 
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Chapter 13 
A Vision for the Future 

 

igher education in America stands at a crossroads. One path 
leads deeper into division, partisanship, and a loss of public 

trust. The other offers hope—a return to what universities were 
always meant to be: places of learning, discovery, and truth. If we 
want to restore the true purpose of education, we must be bold 
enough to imagine a better future and work toward it with 
determination. 

Picture a university where students from every background—
regardless of race, income, identity, or beliefs—are welcomed, 
respected, and encouraged to speak freely. This welcoming 
environment doesn’t force everyone to think the same way. Instead, 
it celebrates the differences in opinion and life experiences that 
each student brings to the table. Real diversity means more than 
demographics—it includes diversity of thought, values, and 
worldviews. 

H 
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In this future, classrooms are places where students are 
challenged—not indoctrinated. They are asked tough questions, 
encouraged to explore different viewpoints, and taught to think 
critically. Professors don’t tell students what to think; they teach 
them how to think. Education becomes an exciting process of 
discovery, not a routine exercise in memorizing and repeating 
accepted ideas. 

Professors in this renewed academic environment approach 
their work with integrity and fairness. They present a range of 
perspectives on controversial topics and welcome open debate. 
Their goal is not to push a political agenda but to help students 
understand complex issues from multiple angles. This kind of 
teaching helps students become better thinkers, more 
compassionate people, and more responsible citizens. 

Coursework in these universities is designed to stretch the mind, 
not restrict it. It inspires curiosity and helps students build the skills 
they need to question, investigate, and solve problems. Learning is 
not about reaching one "correct" conclusion—it’s about 
developing the ability to explore all sides of a topic, weigh evidence, 
and form thoughtful opinions. Professors assign readings from 
authors with contrasting views, create room for debate, and 
prioritize critical engagement over passive absorption. 

Imagine a college experience where personal integrity is a core 
value. Students would graduate not only with job-ready skills but 
also with a strong sense of ethics, civic responsibility, and 
leadership potential. Universities would support programs in ethics, 
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service learning, and leadership development that teach students 
how to lead with character, not just ambition. 

These students would learn to discuss complex moral and social 
questions with humility and respect. They would volunteer in their 
communities and learn how to serve others, gaining hands-on 
experience with the real-world problems they will one day help 
solve. Leadership training wouldn’t just focus on resumes or 
networking, but on building wisdom, compassion, and courage. 

In this better future, free speech isn’t feared—it’s protected and 
celebrated. It’s understood as a necessary part of learning. Students 
would be encouraged to speak up, share controversial opinions, and 
challenge popular ideas. They wouldn’t be shamed or punished for 
thinking differently. Instead, the university would teach them how 
to disagree with grace and respect. 

Events and lectures on campus would feature speakers from 
across the political and cultural spectrum. Students would attend 
lively debates, ask tough questions, and engage in conversations 
that push them to think more deeply. The university would protect 
the rights of everyone to speak, even when their views are 
unpopular. This kind of open discussion is how learning happens. 
Safe spaces would not be places that shield students from 
discomfort but would support students as they learn to engage 
constructively with diverse and difficult ideas. 

Above all, truth would be the ultimate goal of education. In a 
world full of misinformation and confusion, universities must be 
the place where truth is still pursued with seriousness and care. This 



A Call to Action 

126 

means using reason, evidence, and logic—not just emotions or 
groupthink. Professors and students alike would be encouraged to 
change their minds when new facts emerge. Intellectual humility 
would be seen as a strength. 

This vision calls for an educational renaissance. Universities 
would be places that elevate discourse, invite challenge, and foster 
wonder. They would see students not as customers or political 
pawns, but as thinkers, builders, and contributors to society. They 
would honor their traditions of scholarship while also adapting to 
new realities. Innovation and tradition would not be in 
opposition—they would complement one another. 

Yes, this vision may sound idealistic. But it is possible. And 
more than that—it is necessary. The future of our society depends 
on whether we can build educational institutions that truly prepare 
young people for the challenges of the real world. It starts with 
recommitting to the basic purpose of education: not to tell people 
what to believe, but to teach them how to think. 

Universities should help students develop into thoughtful, 
engaged citizens who can understand complex issues, listen to other 
perspectives, and make good decisions. They should teach not just 
content, but character—not just facts, but wisdom. The real test of 
a college education is not how well students do on exams, but how 
well they live their lives after graduation. 

Achieving this vision won’t be easy. It will take courage—
especially from university leaders. They must be willing to stand up 
for what is right, even when it’s unpopular. They must protect the 
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freedom of speech and diversity of thought on their campuses, and 
they must hold everyone—faculty, students, and staff—to high 
standards of fairness and integrity. 

It will also require a new kind of leadership—one that is 
principle-driven, student-centered, and future-focused. Leaders 
must be visionaries who value scholarship over spectacle, and who 
are willing to chart a course that prioritizes enduring truth over 
temporary approval. 

Parents and students also have a role to play. They must choose 
schools that reflect their values. They must ask tough questions 
during campus visits and hold institutions accountable when they 
stray from their mission. Change won’t come from the top alone. 
It will come when everyone—faculty, students, parents, trustees—
demands better. 

Faculty must model the behavior they want their students to 
learn. That means putting scholarship ahead of politics, discussion 
ahead of dogma, and facts ahead of feelings. It means teaching with 
balance and fairness, even when it’s hard. 

Administrators must prioritize long-term values over short-
term trends. They must resist pressure from donors, political 
activists, or social media campaigns that try to control what is 
taught and said on campus. True leadership means doing what is 
right, not what is easy. 

If we can build universities like this—places that protect open 
inquiry, respect all people, and seek the truth—we will create a new 
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generation of leaders who are ready to meet the challenges of the 
21st century. These graduates will bring honesty, wisdom, and 
compassion into the workplace, into government, and into their 
communities. 

They will be able to work with people who think differently. 
They will know how to listen, how to question, how to learn. These 
are the skills we need to heal our divided society, solve complex 
global problems, and keep democracy alive. 

Let us make this a turning point. Let us not settle for broken 
systems, low expectations, and lost trust. Let us rebuild higher 
education on the foundation of truth, freedom, and respect. 

This change must come from all sides. Boards must hire leaders 
who believe in academic freedom. Faculty must commit to 
intellectual honesty. Students must seek real learning, not just 
grades or social status. And families must stay involved, asking 
questions and expecting answers. 

Alumni, donors, civic leaders, and policymakers all have vital 
parts to play. They must support institutions that demonstrate a 
genuine commitment to these values. They must push for 
transparency, accountability, and reform—not to control 
education, but to protect it from being co-opted by politics or 
profits. 

Most of all, we must not wait. The time for change is now. The 
stakes are too high to stay silent. Our future depends on whether 
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we have the courage to imagine—and then to build—a better way 
forward. 

Let us take the first steps today, knowing that every effort 
matters. Let this be the beginning of a new chapter for higher 
education—one rooted in timeless values and driven by a shared 
commitment to truth, knowledge, and human flourishing. 
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Conclusion 

Let Education Be Education 

 

hroughout this book, we’ve examined the significant impact 
that politics and ideology have had on the culture and purpose 

of higher education. We’ve seen how classrooms that once served 
as laboratories for curiosity, debate, and discovery have often 
become platforms for promoting conformity and silencing dissent. 
We’ve discussed how professors, administrators, and entire 
institutions have shifted their focus from academic rigor to social 
activism—frequently sacrificing the foundational values of 
intellectual diversity and free inquiry along the way. 

But this is not a hopeless story. This is not a eulogy for higher 
education. It is a rallying cry. The problems are real, but so are the 
solutions. The erosion of academic freedom and the politicization 
of the classroom are not irreversible trends. They are challenges 
that can be met—if we have the courage to act. 

T 
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At its best, higher education is one of the most powerful forces 
for human flourishing. It teaches students to think independently, 
solve complex problems, challenge assumptions, and grow into 
leaders who can navigate a complicated world. But none of that 
happens when universities stop prioritizing truth and start 
enforcing ideological orthodoxy. If we want to reclaim the true 
mission of education, we must be bold enough to confront what is 
broken and build something better in its place. 

The vision we’ve outlined throughout this book is one rooted 
in intellectual honesty, academic excellence, and a deep respect for 
the diversity of thought. It’s a vision that says every student—
regardless of background, belief, or identity—deserves access to a 
learning environment that values their voice and challenges their 
thinking. It’s a vision that insists politics must not hijack education 
but instead return to its rightful place as a crucible of discovery, 
truth, and human potential. 

This new path forward doesn’t mean suppressing difficult 
conversations or pretending disagreements don’t exist. It calls for 
more of them—more open dialogue, more civil dispute, and a 
greater willingness to listen to perspectives different from our own. 
That is where real education happens—not in echo chambers, but 
in the courageous exchange of ideas. 

The choice before us is stark. We can either continue down the 
path of division, censorship, and ideological capture, or we can turn 
back toward curiosity, balance, and the pursuit of truth. We can 
either allow education to be twisted into a political weapon, or we 
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can defend its rightful purpose as a tool for enlightenment, growth, 
and understanding. 

Let us remember: education is not about indoctrination. It’s 
about transformation. It’s not about conformity but growth, not 
about winning arguments but discovering the truth. Our schools 
and universities must reflect these higher aims. They must teach 
students how to think, not what to think. They must help students 
learn to wrestle with complexity, navigate tension, and become 
better citizens, neighbors, and leaders. 

If we want our society to be freer, stronger, and more united, 
we must invest in building schools that reflect these values. 
Institutions that prize academic rigor over political correctness. 
Professors who model humility, fairness, and critical inquiry. 
Administrators who protect open dialogue and resist the pressure 
to bow to social trends. Students who are unafraid to ask questions 
and challenge assumptions. Parents who hold institutions 
accountable. Trustees who set clear expectations for leadership. 

Yes, it will take effort. It will take courage. But the rewards are 
too great to ignore. 

When we let education be education: 

♦ We create citizens who are not only informed but wise. 

♦ We develop professionals who can solve problems with 
clarity and compassion. 

♦ We raise leaders who can unite people across 
differences. 
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♦ We shape thinkers who are not afraid of the truth but 
who run toward it. 

What is required to make this happen? It takes commitment—
from everyone involved in the educational ecosystem. From 
teachers who approach their work with integrity and openness. 
From students who seek truth and excellence. From parents and 
families who support their children’s growth while demanding 
accountability from institutions. From policymakers who defend 
the freedom to learn. 

It takes courage—from university presidents who must 
sometimes stand alone. From trustees who must choose mission 
over money. From faculty members who refuse to stay silent in the 
face of academic corruption. From students who raise their hands 
when it would be easier to remain quiet. 

It takes honesty—an admission that not everything is working 
the way it should and that we need to do better. It means 
acknowledging that academic freedom is under threat in many 
places and that ideological conformity is often rewarded over 
intellectual diversity. That, too frequently, excellence has taken a 
back seat to political convenience. 

And it takes hope—the belief that change is not only possible 
but already happening in many corners of the academic world. 
Across the country, courageous educators, administrators, students, 
and families are beginning to push back against the status quo. They 
are building schools rooted in character and curiosity. They are 
creating spaces where discussion is open, and disagreement is 
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welcomed. They are proving that a better way is not just 
theoretical—it is already being lived. 

If we want to see that change expand, we need to join them. 

We must: 

♦ Speak up when we see academic standards being 
compromised. 

♦ Support institutions and educators that promote open 
inquiry. 

♦ Encourage our children to ask questions, seek 
understanding, and value wisdom. 

♦ Resist the urge to politicize every corner of public life—
especially the classroom. 

Our goal must be to restore education to its proper place: not 
as a tool for political gain but as a sacred trust to pass down wisdom, 
knowledge, and truth. 

Let classrooms be places of wonder. Let disagreement be the 
start of growth. Let campuses be filled with laughter, curiosity, and 
robust debate. Let teachers be truth-seekers, and let students be 
brave explorers of the unknown. 

This is our call to action: let education be education. Let’s strip 
away the noise, clear the distractions, and recommit ourselves to 
the beautiful, noble task of helping people learn. 

Ultimately, what we fight for is not just better schools—it’s a 
better future. A society that thinks deeply, leads wisely, and loves 
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the truth. A culture built not on partisanship but on principle. A 
generation that is prepared not just to succeed but to serve. 

We can build that future. We can shape that generation. But 
only if we let education be what it was always meant to be. 

Let us begin again—together. 
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Appendix A  
Campus Free Thought  

Code of Conduct 

 

Preamble 

 university exists to discover and disseminate truth. That 
mission is best served by the free exchange of ideas, even—

and especially—when those ideas are controversial or 
uncomfortable. In order to preserve the integrity of academic 
inquiry, institutions of higher learning must commit to cultivating 
an environment where all members of the campus community can 
speak, question, and debate freely and respectfully. 

This Campus Free Thought Code of Conduct establishes 
guiding principles for upholding intellectual freedom and sets 
behavioral expectations for all students, faculty, staff, and guests. 

 

A 
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Section 1: Principles of Free Inquiry and Expression 

1.1 Commitment to Intellectual Freedom 

All members of the campus community are entitled to express 
their beliefs, opinions, and academic findings without fear of 
censorship, retaliation, or discipline—provided that such 
expression does not incite violence or violate the law. 

1.2 Open Dialogue 

The university encourages the robust exchange of ideas, 
including those that challenge prevailing opinions or institutional 
orthodoxy. Civil disagreement and diverse perspectives are essential 
to intellectual growth. 

1.3 Academic Independence 

Faculty members are free to teach and publish without 
institutional pressure to conform to any ideological position. 
Likewise, students are free to question course content and to form 
their own conclusions without academic penalty. 

Section 2: Behavioral Expectations 

2.1 Respectful Engagement 

Students, faculty, and staff must engage in dialogue with civility 
and good faith. Personal attacks, harassment, or attempts to shame 
others into silence violate the spirit of free inquiry. 
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2.2 Non-Disruption Policy 

No member of the campus community may disrupt scheduled 
classes, lectures, panels, or campus events to prevent speakers or 
participants from being heard. Peaceful protest is allowed, but 
actions that obstruct or drown out opposing viewpoints are not. 

2.3 No Viewpoint Discrimination 

The university will not discriminate against any individual or 
group on the basis of viewpoint when allocating funding, facility 
use, or institutional support. 

2.4 Speaker Invitations and Events 

Departments and student organizations may invite speakers of 
their choosing. The administration will not rescind invitations due 
to political or ideological pressure unless there is a clear and 
imminent safety risk that cannot be mitigated. 

Section 3: Responsibilities of the Institution 

3.1 Statement of Commitment 

Each institution adopting this code shall publish an annual 
reaffirmation of its commitment to free thought, intellectual 
diversity, and viewpoint neutrality. 

3.2 Faculty and Staff Training 

Faculty and staff shall receive training in how to foster open 
classroom discussion, encourage civil debate, and support students 
from a variety of perspectives. 
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3.3 Bias and Free Speech Reporting System 

A confidential reporting mechanism shall be provided for any 
member of the community to report concerns about censorship, 
ideological discrimination, or retaliation for expression. 

3.4 Accountability Measures 

Violations of this code will be subject to review by a designated 
committee on academic freedom. Sanctions, if necessary, will be 
proportionate and consistent with university policies. 

Section 4: Student Rights and Responsibilities 

4.1 Freedom to Learn 

Students have the right to explore all viewpoints, pursue 
knowledge freely, and engage in academic inquiry without coercion 
or retribution. 

4.2 Responsibility to Contribute 

With freedom comes responsibility. Students are expected to 
engage thoughtfully, listen actively, and uphold the norms of civil 
academic discourse. 

4.3 Protection from Indoctrination 

No student shall be compelled to affirm, adopt, or recite 
ideological positions as a condition of participation or assessment 
in any class or program. 
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Conclusion 

This Campus Free Thought Code of Conduct affirms the 
university’s role as a sanctuary for truth, discovery, and open 
inquiry. In an age of polarization and suppression, it is more 
important than ever to uphold the principles that make higher 
education a true engine of knowledge and democratic strength. 
Every member of the campus community shares in this 
responsibility—and in this opportunity. 
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Appendix B 
Curriculum Review Guidelines 

for Academic Integrity and 

Intellectual Balance 

 

Preamble 

urriculum serves as the intellectual foundation of a university. 
It determines what students learn, how they learn, and which 

values are emphasized. As such, regular and principled curriculum 
review is essential to ensuring academic excellence, ideological 
balance, and relevance to the real world. 

This appendix outlines a framework for universities to review 
and improve curriculum in a way that promotes intellectual 
freedom, diversity of thought, and a commitment to truth over 
ideology. 

C 
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Section 1: Purpose of Curriculum Review 

1.1 Ensure Academic Excellence 

Curriculum should reflect rigorous academic standards, 
integrating foundational knowledge, critical thinking, and practical 
skills across disciplines. 

1.2 Protect Intellectual Diversity 

Courses should expose students to multiple perspectives, 
especially on controversial or complex topics. No single worldview 
should dominate the classroom or the department. 

1.3 Maintain Relevance and Integrity 

Academic content should be updated regularly to reflect both 
advancements in scholarship and the evolving needs of society and 
the workforce. 

1.4 Avoid Ideological Indoctrination 

The curriculum must never require adherence to any political or 
ideological framework. It should encourage analysis, debate, and 
evidence-based thinking. 

Section 2: Curriculum Review Committee (CRC) 
Guidelines 

2.1 Composition of the CRC 

The CRC should consist of faculty from diverse disciplines, 
student representatives, alumni, and one external reviewer with 
expertise in higher education standards. 
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2.2 Review Cycle 

All academic programs should undergo a formal review at least 
once every five years. Core curriculum and general education 
courses should be reviewed every three years. 

2.3 Transparency 

All curriculum changes and review findings should be made 
publicly accessible and open to community feedback. 

Section 3: Criteria for Review 

3.1 Academic Rigor and Relevance 

♦ Are courses built on sound scholarly foundations? 

♦ Do they meet or exceed national standards in content 
and skills? 

♦ Are learning outcomes clearly defined and measurable? 

3.2 Balance and Breadth 

♦ Do readings and materials include multiple viewpoints? 

♦ Are students exposed to debates and conflicting 
interpretations? 

♦ Are controversial issues presented in a way that allows 
for disagreement? 

3.3 Free Inquiry and Open Discussion 

♦ Do syllabi promote discussion and exploration? 

♦ Are students encouraged to challenge assumptions and 
engage in respectful debate? 
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♦ Is grading based on quality of argument and evidence—
not conformity of thought? 

3.4 Alignment with Institutional Mission 

♦ Does the curriculum support the institution’s goals for 
developing critical thinkers, ethical leaders, and 
responsible citizens? 

Section 4: Student and Faculty Feedback 

4.1 Student Surveys 

Anonymous course evaluations should include questions about 
intellectual freedom, classroom environment, and whether 
alternative views were fairly represented. 

4.2 Faculty Self-Assessment 

Professors should reflect on the ideological breadth of their 
syllabi and teaching practices. Regular peer observations and 
reviews can help maintain accountability. 

4.3 External Feedback 

Employers, alumni, and industry leaders should be surveyed to 
ensure programs are preparing students for life and career 
success—not just academic achievement. 
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Section 5: Remediation and Course Development 

5.1 Addressing Imbalance 

If a course or program is found to lack viewpoint diversity, the 
CRC may recommend specific adjustments to readings, lectures, or 
faculty training. 

5.2 Encouraging New Course Proposals 

Faculty should be encouraged and supported to develop 
interdisciplinary courses that address current societal challenges 
through multiple lenses. 

5.3 Professional Development 

Institutions should offer workshops and resources on how to 
integrate intellectual diversity and civil discourse into course design 
and delivery. 

Section 6: Reporting and Accountability 

6.1 Annual Report 

The CRC will publish an annual report summarizing findings, 
actions taken, and future goals. 

6.2 Accreditation Alignment 

Curriculum review processes should be documented and 
available for accreditation visits and internal audits. 
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6.3 Student Rights 

If students feel they are being silenced or penalized for their 
viewpoints in any course, they should have access to a grievance 
process through the Office of Academic Freedom or a similar 
office. 

Conclusion 

Curriculum review is not merely an administrative task—it is a 
moral and academic imperative. It is through intentional and 
ongoing review that universities remain committed to their true 
mission: the pursuit of truth through honest inquiry, academic 
rigor, and intellectual freedom. By adopting these guidelines, 
institutions can ensure that education remains balanced, 
transformative, and worthy of the public trust. 
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Appendix C 
Faculty Hiring and Promotion 

Guidelines for Academic 

Freedom and Excellence 

 

Preamble 

aculty are the intellectual backbone of any institution of higher 
education. Their influence extends beyond the classroom, 

shaping academic standards, campus culture, and the student 
experience. As such, the processes for hiring and promoting faculty 
must reflect the university’s commitment to academic excellence, 
intellectual diversity, and freedom of thought. 

This appendix establishes guiding principles and procedures to 
ensure that faculty selection and advancement are based on merit, 
teaching effectiveness, character, and a demonstrated respect for 

F 
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diverse viewpoints—not on ideological conformity or political 
activism. 

Section 1: Principles of Faculty Selection 

1.1 Academic Excellence 

Candidates must demonstrate subject-matter expertise, a strong 
academic or professional track record, and a commitment to 
continual intellectual development. 

1.2 Commitment to Free Inquiry 

Candidates should uphold the values of open inquiry and civil 
discourse. Faculty must be willing to engage with diverse ideas, 
promote balanced discussions, and respect differing viewpoints. 

1.3 Teaching as a Moral Responsibility 

The classroom is not a platform for ideological persuasion. 
Faculty are expected to teach students how to think—not what to 
think. They must create an inclusive academic environment where 
all students feel respected and challenged. 

1.4 Character and Collegiality 

Faculty should exhibit humility, professionalism, and respect in 
both peer and student interactions. Strong character is as important 
as credentials in building a healthy academic community. 
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Section 2: Hiring Procedures 

2.1 Search Committee Composition 

Search committees must include faculty from multiple 
disciplines, at least one representative from outside the department, 
and one student or alumni representative when appropriate. All 
members must complete annual training on viewpoint diversity and 
implicit bias. 

2.2 Job Descriptions 

All job postings should clearly emphasize that the university 
values academic freedom, intellectual balance, and teaching 
excellence over political or ideological alignment. 

2.3 Candidate Evaluation Criteria 

Evaluation will be based on: 

♦ Academic qualifications and scholarship 

♦ Teaching philosophy and experience 

♦ Respect for intellectual diversity 

♦ Ability to foster civil, open dialogue in the classroom 

♦ Demonstrated ethical conduct and student mentorship 

2.4 Interview Questions 

Faculty candidates should be asked: 

♦ How do you ensure that students of different 
backgrounds feel comfortable expressing dissenting 
opinions in your class? 
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♦ Can you describe a time when a student challenged your 
viewpoint? How did you respond? 

♦ How do you promote critical thinking over ideological 
certainty in your teaching? 

2.5 Reference and Publication Review 

Candidate publications, lectures, and references will be 
reviewed not for political orientation, but for scholarly quality, 
openness to dialogue, and evidence of fair engagement with 
alternative views. 

Section 3: Promotion and Tenure 

3.1 Merit-Based Evaluation 

Promotion and tenure decisions must be based on: 

♦ Teaching effectiveness 

♦ Scholarly contributions to the field 

♦ Service to the university community 

♦ Mentorship and student development 

♦ Commitment to intellectual honesty and academic 
freedom 

3.2 Teaching Evaluations 

Promotion committees should examine student feedback, peer 
evaluations, and evidence of classroom engagement. Emphasis 
should be placed on the ability to facilitate open discussions and 
challenge students intellectually. 
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3.3 Balanced Scholarship 

Promotion should favor faculty whose research: 

♦ Shows critical engagement with multiple perspectives 

♦ Is methodologically sound and ethically grounded 

♦ Contributes to the field without relying on ideological 
trends 

3.4 Accountability and Integrity 

Faculty who attempt to silence opposing views, penalize 
students for dissenting opinions, or consistently promote one-sided 
political content in the classroom should not be advanced, 
regardless of their scholarly output. 

Section 4: Faculty Development and Support 

4.1 Ongoing Training 

The university will offer faculty workshops on: 

♦ Intellectual diversity in course design 

♦ Free speech law and campus policies 

♦ Civil discourse and conflict resolution 

♦ Navigating classroom discussions on controversial 
topics 

4.2 Mentorship for New Faculty 

New hires will be assigned mentors who model balanced 
pedagogy, academic freedom, and student-centered teaching. These 
mentors will help new faculty integrate into the institutional culture. 



Appendices 

156 

4.3 Annual Self-Reflection Report 

Each faculty member will complete a brief annual report 
reflecting on their efforts to promote open inquiry, respect 
different perspectives, and develop as an educator and scholar. 

Section 5: Transparency and Appeals 

5.1 Hiring Review Oversight 

An independent Academic Integrity Committee may review 
hiring decisions and promotion outcomes to ensure alignment with 
university values. 

5.2 Appeals Process 

Faculty who believe they were denied advancement due to 
viewpoint discrimination may file a grievance with the Office of 
Academic Freedom. A neutral panel will investigate and issue a 
recommendation. 

Conclusion 

Hiring and promotion processes are not simply administrative 
tasks—they are acts of stewardship. They determine who will guide 
the next generation of thinkers, leaders, and citizens. A university 
that seeks truth must be intentional in choosing faculty who 
embody that pursuit. By adopting these guidelines, institutions can 
ensure that their faculty—regardless of background or belief—are 
united by a common commitment to intellectual freedom, 
excellence, and the ethical formation of students.  
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Appendix D 
Parent & Student College  

Visit Checklist 

 

An Essential Guide for Evaluating Academic Freedom, Campus Culture, 
and Educational Integrity 

isiting colleges is a vital step in the decision-making process. 
Beyond the beauty of a campus or the reputation of a sports 

team, parents and students must dig deeper to assess whether a 
university truly aligns with their values—especially when it comes 
to academic freedom, intellectual diversity, and a student-centered 
culture of learning. 

This checklist is designed to help families ask the right 
questions, observe the right details, and gather meaningful 
information that goes beyond what’s in a brochure or campus tour. 

 

V 
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I. Admissions and Orientation Questions 

�� What is the university’s official mission statement? 

�� How does the university define its commitment to 
academic freedom and intellectual diversity? 

�� Are there any required orientation sessions that emphasize 
inclusion of all viewpoints, or do they lean politically or 
ideologically in one direction? 

�� Are there any ideological or political litmus tests for new 

students (e.g., “diversity statements” or mandatory ideological 
pledges)? 

II. Curriculum and Classroom Culture 

�� Are general education requirements balanced across a range 
of disciplines and perspectives? 

�� Do professors present multiple sides of controversial issues 
in class? 

�� Are students encouraged to debate and question their 
professors respectfully? 

�� Are there any required courses that promote a single 
worldview or ideology? 

�� Does the school offer courses in ethics, logic, or critical 
thinking? 
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�� Ask to view sample syllabi—do they show diversity of 
authors, viewpoints, and discussion topics? 

III. Campus Speech and Free Expression 

�� Does the college have a clearly published free speech 
policy that protects all viewpoints? 

�� Has the school ever disinvited speakers based on their 
political, religious, or social views? 

�� Are student clubs across the ideological spectrum allowed 
and supported equally? 

�� Is there a history of “shout-downs” or protest disruptions 
of campus events? 

�� Are there “free speech zones,” or is the whole campus 
considered open for dialogue? 

IV. Student Life and Campus Climate 

�� Do students from different political, religious, and cultural 
backgrounds feel safe expressing themselves? 

�� Is there evidence of viewpoint intolerance or ideological 
conformity? 

�� Do campus media (newspapers, radio, etc.) reflect a range 
of perspectives? 
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�� Are religious student organizations welcomed and 
supported equally with others? 

�� Is there healthy debate, or do students seem fearful of 

saying the “wrong” thing? 

V. Faculty and Administration 

�� Are faculty hired and promoted based on academic 
excellence or ideological alignment? 

�� Does the administration publicly defend academic 

freedom—even for unpopular ideas? 

�� Are faculty encouraged to foster open dialogue and civil 
discourse in the classroom? 

�� Does the school offer professional development on 
promoting intellectual diversity? 

VI. Campus Events and Speakers 

�� Is there a record of welcoming speakers from different 
political and cultural backgrounds? 

�� Are there annual debate series or forums for open public 
discussion? 

�� Are controversial topics discussed respectfully in public 
settings? 
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�� Are guest speakers ever protested or disinvited based on 
their views? 

VII. Parent Involvement 

�� Are parents encouraged to ask questions and stay informed 
about the institution’s policies? 

�� Is there transparency in university decision-making, 
budgeting, or curriculum reform? 

�� Can parents easily access student support services, 
complaint procedures, and conduct codes? 

VIII. Credit Transfer and Accreditation 

�� Does the school clearly explain its credit transfer 
policies—both in and out? 

�� Is the university transparent about its accreditation 
status and what it means for students? 

�� Are students and parents informed that credit transfer is 
determined by the receiving institution, not necessarily the 
accreditation status of the school? 

Bonus: Conversation Starters for Campus Tours 

♦ “Can you share how students are encouraged to express 
different viewpoints on campus?” 
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♦ “How does your university support academic freedom 
among faculty?” 

♦ “What’s your policy on inviting outside speakers from a 
variety of perspectives?” 

♦ “Have there been any free speech controversies here in 
recent years?” 

♦ “What are your most popular courses in philosophy, 
history, or political thought?” 

Final Thought 

Choosing a college is one of the most important decisions a 
family can make. It’s not just about facilities or prestige—it’s about 
whether the institution will challenge your student to think, grow, 
and engage with the world in a meaningful way. 

This checklist is a tool to help ensure your decision is grounded 
in truth, transparency, and alignment with your values. 
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Appendix E 
Academic Freedom Incident 

Reporting Policy 

 

Safeguarding the Right to Think Freely and Speak Honestly 

Purpose: 

his policy establishes a framework for students, faculty, and 
staff to report incidents where academic freedom, free inquiry, 

or open expression may have been infringed upon. A thriving 
academic community depends on the free exchange of ideas, civil 
discourse, and respect for differing viewpoints. This reporting 
process is designed to protect those principles while maintaining 
institutional integrity and accountability. 

 

 

T 
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I. Definition of an Academic Freedom Incident 

An Academic Freedom Incident may include, but is not 
limited to: 

♦ A student, faculty member, or guest speaker being 
silenced, censored, or penalized for expressing a lawful 
viewpoint. 

♦ The disruption, cancellation, or disinvitation of a 
speaker due to the content of their ideas or beliefs. 

♦ Faculty or students being pressured to adopt, affirm, or 
remain silent about specific ideological positions 
unrelated to their academic duties. 

♦ Institutional policies or practices that limit lawful 
expression in classrooms, publications, or official 
student organizations. 

♦ Retaliation or harassment following the expression of a 
personal, political, religious, or philosophical viewpoint. 

♦ Viewpoint discrimination in hiring, promotion, or 
grading based on expressed beliefs. 

II. Reporting Procedure 

1. Who Can Report: 

Any student, faculty member, staff member, or guest of the 
university who believes academic freedom has been compromised 
may file a report. 
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2. How to File a Report: 

Reports may be submitted through the university’s secure 
Academic Freedom Portal or in writing to the Office of Academic 
Integrity. Reports can be submitted anonymously if desired. 

3. Information to Include: 

♦ Description of the incident 

♦ Date, time, and location 

♦ Names of individuals involved (if known) 

♦ Documentation (e.g., emails, syllabi, recordings, social 
media posts) 

♦ Specific academic freedom principles believed to have 
been violated 

♦ Desired resolution or action 

III. Confidentiality and Non-Retaliation 

All reports will be handled with the strictest confidentiality 
permitted by law. Individuals who submit good-faith reports will be 
protected from retaliation. Any attempt to retaliate against a 
reporter may result in disciplinary action. 

IV. Investigation and Resolution Process 

1. Preliminary Review: 

The Academic Integrity Committee (AIC) will conduct an initial 
review to determine whether the report meets the criteria for 
further investigation. 
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2. Formal Investigation: 

If warranted, an investigator (or panel) will gather evidence, 
interview witnesses, and review relevant policies or precedents. 

3. Outcome: 

Findings will be reported to university leadership, and 
appropriate corrective action may include: 

♦ Policy revision or clarification 

♦ Restorative meetings between involved parties 

♦ Disciplinary actions (in severe cases) 

♦ Public reaffirmation of academic freedom principles 

4. Notification: 

The reporting party will be notified of the resolution, unless the 
report was filed anonymously. 

V. Annual Review and Reporting 

The Office of Academic Integrity will prepare an annual 
Academic Freedom Report, which will: 

♦ Summarize the number and types of reports received 

♦ Identify trends or areas of concern 

♦ Recommend improvements to policies or training 

♦ Be reviewed by the Board of Trustees and shared 
publicly (with privacy protections) 
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VI. Education and Prevention 

♦ Training Sessions will be offered each semester to 
faculty, staff, and students on free speech, civil 
discourse, and academic freedom. 

♦ Orientation Programs for new students and faculty 
will include a clear explanation of their rights and 
responsibilities related to academic freedom. 

♦ Faculty Mentors may be designated to assist students 
or colleagues in navigating challenges to open inquiry. 

VII. Policy Oversight and Review 

This policy will be reviewed every two years by the Academic 
Integrity Committee and revised as necessary to reflect evolving 
legal standards and campus needs. Feedback from the campus 
community will be invited as part of the review process. 

Final Statement 

Academic freedom is the cornerstone of a meaningful 
education. This policy affirms our university’s commitment to 
maintaining an environment where ideas can be freely expressed, 
debated, and examined without fear of suppression or reprisal. 

Let education be a place of truth—not tribalism. 
Disagreement—not dismissal. Inquiry—not ideology. 


